
 
 

"Learn, have fun and reach for the stars.”   
 

Hendrefoilan Primary School 
Health and Wellbeing Policy 

 
Introduction 
 

This policy is a statement of the principles, aims and strategies for the teaching of Health and 
Wellbeing at Hendrefoilan Primary School and it outlines the purpose, nature and management of 
the Health and Wellbeing taught at our school.  It is based on the principles set out in the 
‘Curriculum for Wales’ (Welsh Government, 2022). It takes into account the 'National Literacy and 
Numeracy Framework' (Welsh Government, 2013) and the 'Curriculum planning Guidance' (Welsh 
Government, 2020)  
(See Progression Steps Booklet for further guidance.) 
 

Background 
 

The fundamental components of this area are Physical Health and Development, Mental Health 
and Emotional and Social Well-being. It will support learners to understand and appreciate how 
the different components of health and well-being are interconnected, and it recognises that good 
health and well-being are important to enable successful learning. We aim to deliver a whole-
school approach, that enables health and well-being to permeate all aspects of school life. 
 
The four purposes of the curriculum are central to the planning of experiences that learners will 
encounter in Health and Wellbeing at Hendrefoilan as we aim to help our pupils become; 

• Ambitious, capable learners, ready to learn throughout their lives 

• Enterprising, creative contributors, ready to play a full part in life and work 

• Ethical, informed citizens of Wales and the World 

• Healthy, confident individuals, ready to lead fulfilling lives as valued members of society 
 

Our Mission Statement 
 

 
At Hendrefoilan Primary School we are committed to promoting positive mental health and 
wellbeing for the whole school community (children, staff and families), and recognise how 
important mental health and emotional wellbeing is to our lives, in the same way as physical 
health. We aim to develop the skills necessary to live confidently with the demands of everyday life 
and lifelong learning; developing the capacity of learners to navigate life's opportunities and 
challenges. 
 
Curriculum Aims 
 

In Hendrefoilan Primary School, we aim to provide health and wellbeing related experiences that 
are engaging, exciting and accessible for all learners whatever their age or stage of development.  
 
Health and wellbeing needs to be taught in a Cross Curricular approach, as delivery through other 
subjects makes it meaningful and accessible for all.  
 
Literacy 



Literacy is a fundamental enabler of well-being. Learning about and through literature has 
significant potential to provide learners with the means to communicate their feelings, develop 
relationships with others, and seek help and support. The role of communication in expressing 
emotions is fundamental. Literature has significant potential to support learners’ empathy, mental 
health and emotional well-being. 
 
Numeracy 
Numeracy should provide opportunity to develop numeracy skills in the real-world context. 
Numeracy is a key enabler in making a number of informed decisions, in particular managing 
money and supporting good financial decision-making and critically engaging with social norms 
around money. Numeracy also plays a role in purchasing and preparing food to support nutrition.  
 

Digital competence 
Learning in this area is fundamental to developing safe behaviour in relation to digital media and 
the online world. Learners should be encouraged to develop their understanding of the increasing 
influence of technology on their daily lives and the implications this may have for their health and 
well-being, in particular the possible impact on physical, mental and emotional health and well-
being. Decision-making, risk assessment and safe and unsafe situations and interactions should 
all be considered in digital contexts. This includes relationships with others, online safety, legal 
implications and social influences online (including social media). Provision should allow learners 
to explore the opportunities that technology presents, as well as developing the awareness and 
skills needed to be responsible digital citizens.  
 
What Matters in Health & Well-being 
  

1. Developing physical health and well-being has lifelong benefits.  
2. How we process and respond to our experiences affects our mental health and emotional well-

being. 
3. Our decision-making impacts on the quality of our lives and the lives of others. 
4. How we engage with social influences shapes who we are and affects our health and well-being.  
5. Healthy relationships are fundamental to our well-being.   

  
Progression in Health and Well-Being 
  

1. Increasing breadth and depth of knowledge. 
2. Deepening understanding of the ideas and disciplines within areas of learning and experience. 
3. Refinement and growing sophistication in the use and application of skills. 
4. Making connections and transferring learning into new contexts. 
5. Increasing effectiveness as a learner. 

 
Learning 
 
Developing physical health and well-being has lifelong benefits.  
This area can help learners to understand the factors that affect physical health and well-being. 
This includes health-promoting behaviours such as physical activity, including but not limited to 
sport; balanced diet; personal care and hygiene; sleep; and protection from infection. It also 
includes an understanding of health-harming behaviours. From this understanding, learners can 
develop positive, informed behaviours that encourage them both to care for 
and respect themselves and others. These behaviours support learners’ sense of self-worth, their 
overall mood and energy levels. Learners will be encouraged to develop the confidence, 
motivation, physical competence, knowledge and understanding that can help them lead healthy 
and active lifestyles which promote good physical health and well-being.  

Consider what influences learners' health and well-being. 



What are the range of experiences and activities that can support learners to enjoy lifelong physical 
activity and care for themselves and others? 

 
How we process and respond to our experiences affects our mental health and emotional well-
being. 
This area can help learners explore the connections between their experiences, mental health and 
emotional well-being. By exploring the complexities of these connections, learners can be enabled 
to recognise that feelings and emotions are neither fixed nor consistent. Having an awareness of 
our own feelings and emotions is the foundation upon which empathy can be developed. This can 
enable us to act in a way which supports the mental health and emotional well-being of others. 
Supporting learners to develop strategies which help them to regulate their emotions can 
contribute towards good mental health and emotional well-being. By learning how to communicate 
their feelings, learners will be better placed to create a culture where talking about mental health 
and emotional well-being is normalised. 

What topics, themes and activities will help respond to learners’ needs? 
 

Our decision-making impacts on the quality of our lives and the lives of others. 
This area can help learners to understand how decisions and actions impact on themselves, on 
others and on wider society, both now and in the future. It can also help learners understand the 
factors that influence decision-making, thus placing them in a better position to make more 
informed and considered decisions. Learning and experience in this area can enable learners to 
develop the critical-thinking skills necessary to consider their decision-making in terms of possible 
implications, including risks, for themselves and others. This can offer learners opportunities to 
engage in collective decision-making and to understand the importance of their contributions to 
this process. 

What opportunities should your learners have to participate in authentic decision-making? 

How can you support learners to develop their decision-making skills? 
 

How we engage with social influences shapes who we are and affects our health and well-
being.  
This area can help learners understand the important role of social influences on their lives. These 
influences are comprised of rules, social norms, attitudes and values that are created and 
reinforced by different social groups. It is through interaction with social groups that we experience 
these influences. They affect our identity, values, behaviours and health and well-being, and often 
do so without our being aware of it. 
Learners will need to engage critically with these social influences within their own culture, as well 
as those of others, in order to understand how norms and values develop. This can enable them to 
understand how their own behaviours, relationships and experiences are shaped. 

How can learners be supported to engage with a range of social influences that affect their 

lives? 

How can settings and schools create and promote a culture where talking about mental health 

and emotional well-being is encouraged? 

What experiences, knowledge and skills will support learners to respond to their experiences? 

How can an understanding of the brain support this? 
 



Healthy relationships are fundamental to our well-being.   
This area can help learners understand and value how feelings of belonging and connection that 
come from healthy relationships have a powerful effect on health well-being. Learners need to 
recognise when relationships are unhealthy and need to be aware of how to keep safe, and seek 
support for themselves and others. Learners will be encouraged to understand that, throughout 
their lives, they will experience a range of relationships. They will also be encouraged to develop 
their abilities to form, nurture and maintain relationships. As a result, they will see how healthy 
relationships are vital for a healthy body and mind, allowing us to thrive. 

What experiences could settings and schools offer to provide learners with an appreciation and 

understanding of the benefits of healthy relationships? 

How should settings and schools actively promote and model healthy relationships? 

How can settings and schools support learners to recognise that relationships or aspects of 

relationships may not always be safe or healthy? 
 

Teaching 

 

The aims of teaching Health and Wellbeing in Hendrefoilan Primary School are to provide our 
learners with the opportunity to experience; 

 
Physical health and development includes 

• After School Sports Clubs 

• Weekly PE and Games lessons for skill development 

• Annual Sports Day 

• Science of health lessons 

• Healthy Cooking and Eating Activities 
 
 
Mental health development includes 

• Well-being Awareness Days 

• Growth Mindset 

• Restorative Practice 

• Flexible use of time to meet pupils' needs 
 
 
Emotional and social well-being development includes 

• Value placed on opportunities for interdependence 
• Strong pupil voice opportunities for all pupils 
• Planning underpinned by UNCRC Pupils' Rights 
• Authentic Contexts for Learning 

 
 

Planning 
 

 
At Hendrefoilan Primary School we incorporate a thematic/topic approach. We map the coverage 
and progression of all skills across the school. This overview ensures that the Health and 
Wellbeing of our children is at the heart of many lessons and the skills are taught and practised so 
that pupils are able to transfer these skills across the curriculum into all other areas of learning and 
experience.  
 



Medium Term Planning  
A topic web overview, which includes details of the range of specific Health and Wellbeing skills to 
be covered in each area of learning linked to the topic for the term/half-term, forms the basis for 
medium term planning and is provided to parents on a termly basis. It is also published on our 
school’s website.  
 
 
Short Term Planning 
Completed on a weekly basis, detailed short-term planning consists of focused activities linked 
with specific subject skills/ LNF skills, assessment and AfL opportunities and focussed 
differentiated/challenging activities. Teachers evaluate each learner’s understanding and progress 
and consider the next steps for learning before planning the following week’s lessons.  
 
 
Recording of Pupil’s Work 
 

Pupils are taught a variety of different methods for recording their work and are encouraged to 
select the most appropriate process to demonstrate the particular skill learned. It is important for 
pupils to record thoughts and feelings as well as being given the chance to explain orally.  Work 
may also be uploaded to SeeSaw and used as a tool for self and peer assessment purposes as 
well as for celebration. 
 
Intervention/ Provision for ALN / EAL Pupils 
 

We aim to teach a broad and balanced curriculum for all children and provide learning 
opportunities matched to the needs of the individual pupils. Support is in place, with teaching staff 
liaising closely with the ALN/EAL Lead Teacher, as a means of intervention, to narrow the gap of 
pupils with misconceptions and difficulties in grasping basic concepts and principles.  We also 
provide learning opportunities matched to the needs of children who are more able and talented 
and we seek to stretch their learning experiences at every opportunity.  
 
Assessment  
 

Pupils’ progress is recorded in end of year reports and analysed at the beginning of the academic 
year. Strengths and weaknesses are noted in line with the assessment policy and children are 
targeted to address their needs throughout the year. Progress is monitored by the class teacher 
through ongoing formative and summative assessments. Staff, who are involved in intervention 
work with individual children, work collaboratively with class teachers to monitor pupil achievement 
through regular assessments. Their findings are communicated clearly with the class teacher, the 
pupils and their parents.  
 

 

Roles, Responsibilities & Expectations 
 

 
Senior Leaders should: 

• Identify the school's particular curriculum and assessment needs, consider the possibilities 
and come to decisions about the organisation of the whole curriculum and the planning of 
learning pathways to suit the needs of individual learners 

• Identify opportunities for and facilitate the sharing of good practice within the school 

• Monitor the range of teaching and learning activities, ensuring that approaches are fully 
integrated; 

• Review and update teaching pedagogy through the provision of appropriate training (CPD), 
working alongside PLCs 

• Work with the Health and Wellbeing Leader to coordinate feedback to parents/carers where 
necessary 



• Work with the Health and Wellbeing Leader to organise and disseminate whole-school 
training 

• Evaluate the impact of training on raising standards for all learners 

• Monitor, evaluate and report to governors, when necessary, on the progress made by 
learners throughout the school and the impact of actions aimed at further improving the 
achievements made by pupils 

 
 
The Health and Wellbeing Leader should work with senior leaders, AoLE leaders, teachers 
and TAs to: 

• Review the current provision for the New Curriculum for Wales (2022) and identify 
opportunities to develop and apply Health and Wellbeing skills 

• Audit and share existing examples of good practice in Health and Wellbeing across the 
Curriculum 

• Ensure consistency of approach across the school 

• Identify areas of Health and Wellbeing that teachers are least confident of teaching and 
discuss with senior managers measures needed to address the identified issues 

• Facilitate school-based in-service training on aspects of Health and Wellbeing 

• Regularly review and update this school policy for developing Health and Wellbeing across 
the curriculum 

• Evaluate the whole-school impact of applying the New Curriculum for Wales (2022) and 
above approaches. 

 
AoLE Leaders working with teachers should: 

• Work closely with other areas of learning and experience to coordinate programmes of 
work, including timing of specific strategies and concepts 

• Identify opportunities for developing Health and Wellbeing skills in schemes of work and 
planning 

• Map progression in Health and Wellbeing skills across each year group and phases 

• Work with teachers to plan progressive, differentiated and challenging tasks  

• Monitor and evaluate the impact of these approaches on standards of learning for AoLEs 

 
Teachers are expected to be teachers of Health and Wellbeing and should: 

• Be familiar with the Curriculum for Wales (2022)  

• Understand the importance of Health and Wellbeing skills in relation to raising standards of 
work across the curriculum 

• Identify opportunities to develop and apply Health and Wellbeing skills within subjects and 
across the curriculum 

• Liaise with the Health and Wellbeing Leader to identify contexts through which Health and 
Wellbeing skills can best be developed 

• Monitor and evaluate the impact of these approaches. 
 

Governors should: 

• Be fully aware of the Curriculum for Wales (2022) and the need to improve learners’ Health 
and Wellbeing, and of the benefits of doing so 

• Appoint a Governor with a specific responsibility for Health and Wellbeing 

• Be aware of the strategies and resources used to promote the effective implementation of 
the Curriculum for Wales (2022)  

• Attend some of the whole school training days devoted to Health and Wellbeing 

• Be provided with opportunities to observe good practice in the delivery of Health and 
Wellbeing y across the curriculum 

 
Parents/Guardians should: 

• Promote a positive attitude and approach to Health and Wellbeing 



• Be aware of the importance of improving their children's Health and Wellbeing skills and of 
the benefits of doing so 

• Be aware of the strategies and resources used to promote better understanding of Health 
and Wellbeing 

• Be encouraged to attend sessions to receive guidance for home delivery 

 
 

Monitoring and Review of the Policy 
 

Monitoring of the quality and effectiveness of the teaching of Health and Wellbeing through the 
subjects of Science. P.E., PSE teaching and standards of the pupils’ work and progress is the joint 
responsibility of the Senior Management Team and the Health and Wellbeing Subject Leader.  
Analysing of pupil progress is an important strand of monitoring along with opportunities for work 
scrutiny to ensure coverage, consistency in teaching strategies, differentiation and progression. 
Classroom observations and staff/pupil interviews (learning walks and listening to learners) also 
provide an insight into the teaching of learning of Health and Wellbeing across the curriculum. 
Monitoring of Health and Wellbeing and feedback to all stakeholders is the primary responsibility 
of the Health and Wellbeing Leader and is a regular and prominent feature within the school’s 
termly/annual monitoring cycle.  
 
Signed: Sian Howard 

Date: May 2020 
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