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1. POLICY STATEMENT 
 
The principles on which this policy document is based are of vital importance when 
formulating a system for additional needs for the children at Sketty.  These principles 
have been agreed by the Staff and Governing Body who share responsibility for 
ensuring that the school provides the best possible opportunity for pupils with 
additional needs (also referred to as Special Educational Needs by the L.E.A. and 
WAG) to be included in all activities, being supported appropriately in order to enable 
them to reach their full potential. 
 
It should be noted that the term ‘additional needs’ is preferred at Sketty as the range 
of such needs embraces not only pupils who have ‘special educational needs’ which 
could be seen as ‘learning difficulties’, but also those with a wide range of disabilities  
and those who could be termed as ‘able and talented’ or even ‘gifted’ pupils.  Pupils 
with Additional Needs may also embrace those who are learning English as an 
Additional Language. 
 
This policy should be read in conjunction with a range of other policies which define 
our approach to inclusion, accessibility, disability equality, equal opportunities, racial 
equality and provision for pupils with hearing impairment. 
 
The ‘responsible person’ – the Headteacher, will ensure that the agreed procedures 
for providing all pupils with additional needs (S.E.N.) with their entitlement under the 
Code of Practice for S.E.N. the Disability Discrimination Act and Racial Equality 
legislation  (and any other appropriate Acts) are followed by all persons working at 
Sketty. 
 
The Governing Body will have ‘specific oversight’ of all issues relating to provision for 
pupils with additional needs via the Governor with responsibility for Additional Needs 
appointed with specific responsibility for this area and through the Additional Needs 
Sub-Committee: 
 
This Policy gives due regard to all up to date guidance from WAG and the LEA.  We 
pay due regard to the guidance of The Revised S.E.N. Code of Practice for Wales 
 
The Governors will do their best to ensure that: 

 all pupils are admitted to Sketty Primary School without prejudice – no child will 
be refused admission because the school feels unable to cater for their Additional 
Needs.  The school has an Accessibility Strategy and Plan and will consider 
the needs of any child with accessibility issues on an individual basis.  A 
full risk assessment will be carried out and reasonable measures will be 
taken to meet his/her needs.  Due regard will be given to the Revised Code 
of Practice for S.E.N. and the Disability Discrimination Act when agreeing 
admissions.  Our school takes its Disability Discrimination Duty seriously 
and has a Disability Equality Scheme and Racial Equality Policy/Plan. 

 

 all Staff are aware of the importance of identifying and providing for pupils with 
additional needs 

 

 the school consults and works with the L.E.A., outside agencies and shares 



expertise with other schools as appropriate,  liaison with Secondary 
establishments is well developed in order to support not only our less able but 
also able and talented pupils or those with other additional needs on transition. 

 

 all pupils with additional needs are included in all school activities as far as is 
possible to ensure their inclusion is made if/when required.  Due regard will be 
given to what can be considered ‘reasonable’, ‘efficient’ and ‘practical’ when 
considering the allocation of human/material resources for this purpose, 

 

 all Staff receive appropriate training to enable them to meet the needs of all 
pupils with additional needs at Sketty, 

 

 our school regularly makes referral to and works closely with the English as an 
Additional Language Service which provides the support of Specialist Teachers 
for pupils with EAL and to guide the work of classteachers. 

 
Our agreed principles include: 
 

 a recognition of the definition of disability outlined in the D.D.A. where the 
child may have a physical or mental impairment which has a substantial and long 
term adverse affect on his/her ability to carry out normal day-to-day activities.   

 

 an agreed procedure for the allocation of clearly identified funding from the 
budget to provide for pupils with S.E.N. 

 

 an acceptance that all pupils are the responsibility of all members of staff, 
 

 an acceptance that every child is an individual and is of equal worth.  He/she 
should be provided with the opportunity to develop his/her own potential, 

 

 an agreed procedure for identifying children with special needs which is 
consistently applied throughout the school, 

 

 an acceptance that some pupils present as able or talented in one or more areas 
of their learning and that it is our duty to ensure that they are supported and 
encouraged to develop their talents and reach their full potential 

 

 an acceptance that some pupils require additional support in reaching their full 
potential as they are learning English as an additional language 

 

 an agreed procedure for providing a detailed individual programme of learning for 
a child with special needs in liaison with parents and child, 

 

 a recognition of the rights and views of parents (or those with parental 
responsibility) and pupils when making decisions in respect of the educational 
provision and future of any child.  Parents will be encouraged to play an active 
role in the education of their child. 

 

 a recognition of the need to include all children with additional needs in the 



activities of the mainstream school and wherever possible or appropriate, to meet 
their needs within the context of their peer group.  Additional support will be 
provided for children with a wide range of additional needs wherever possible in 
order to enable them to maximise the benefits of inclusion with their peers. 

 
2.  IDENTIFICATION AND ASSESSMENT OF CHILDREN WITH ADDITIONAL 
NEEDS 
 
This section refers primarily to pupils with learning difficulties/disabilities.  It should 
be noted that pupils who are able and talented or are learning English as an 
additional language are similarly identified as early as possible and provided with 
appropriate guidance and support.  Liaison with outside specialist agencies and 
Secondary School colleagues takes place on behalf of these pupils in order to 
ensure that they are provided with an appropriate curriculum at an appropriate level. 
 
Our accepted definition of a pupil who has a ‘learning difficulty’ which will require 
support to be provided and our definition of ‘special educational provision’ are as 
follows: 
 
A child has a learning difficulty if he/she: 
a)  has a significantly greater difficulty in learning than the majority of children of the 

same age; 
Or 
b)  has a disability which prevents or hinders the child from making use of 

educational facilities of a kind generally provided for children of the same age in 
schools within the area of the local education authority 

 
c) Is under five and falls within the definition of a) or b) above or would do so if 

special educational provision was not made for him/her. 
A child must not be regarded as having a learning difficulty solely because the 
language or medium of communication of the home is different from the language in 
which he or she is or will be taught.   
 
Our school will not assume that a child’s learning difficulties result solely, or 
even mainly, from problems within the child.  There will be an awareness that our 
school’s own practices make a difference for good or ill.  When considering provision 
for any child our school will examine its practice and policy during the process and 
make adjustments should this prove to be necessary.  
 
The assessment process should be fourfold and focus on: 

 The child’s learning characteristics and behaviour, 

 The learning environment 

 The task(s) being set 

 The teaching style(s) being employed 
 
 
 
Our school takes a proactive role in the identification and assessment of pupils with 
S.E.N. making full use of all assessment data available as outlined in the 
Assessment Policy.   



 
 
A register of pupils identified as having A.L.N. will be kept by the 
SENCO/Headteacher so that all pupils at Sketty can be clearly identified and 
resources allocated accurately.  This is reviewed on a termly basis by the SENCO. 
 
Procedure for Identification and Assessment of Pupils with Additional Needs 
at Sketty 
 
1. Outside agencies such as pre-school Nurseries, clinics, hospitals, doctors, health 

visitors and social workers should inform the school where early diagnosis of 
special needs has been made.  Parents will also provide useful information at this 
stage of identification. 

 
2. The Early Years teachers and staff will observe each child as an individual and 

inform the Headteacher (and ultimately parents) if they feel that a child has any 
specific learning difficulties or other problems. Early identification of an 
individual with special needs is essential so that all involved with the child's 
learning can be approached and remedial or appropriate action can be taken as 
soon as possible.  

 
3.  Pupils joining the school in any year group will be  monitored closely for the first 
few weeks and the SENCO/Headteacher will refer him/her  for further assessment 
should the Classteacher have any concerns.   
 
3.  ADDRESSING THE NEEDS 
 
The school will take action to address identified special needs as follows: 
 
(a) Early Identification 
If an Early Years pupil (or a new admission) is identified as having a special need, 
following discussion with the SENCO, the Class Teacher will inform the parents of 
his/her concerns regarding the child at an agreed time (usually Parents’ Evening but 
maybe at an arranged appointment).   
 
On entry to Nursery the Classteacher will assess each pupil individually as they 
settle into the new routine.  If they have any concerns this will be reported to the 
SENCO, discussed with the parents and appropriate action taken to address the 
need.   
Appropriate action may include: 

 close parental liaison and exchange of information is critical on entry to Nursery 
and the gathering of this data is considered to be a vital part of the initial meeting 
with parent and child prior to entry and during the first few weeks in Nursery. 

 

 setting up an individual induction period for the child where they are introduced to 
Nursery in a gradual manner, i.e. one hour per day (with parental support if 
necessary) increasing throughout the first half term and aiming for the full session 
by the end of the first half term. 

 
 



 obtaining detailed information on specific medical conditions to enable Staff to 
agree a course of action to be taken in the event of a medical emergency, e.g. 
pupils with severe allergic reactions (including food allergies),  asthma, eczema, 
diabetes, thyroid/hormonal deficiencies, various ‘syndromes’ such as ‘Aspergers’.  
Risk Assessments and Health Care Plans are drawn up if necessary. 

 gathering information on physical disabilities, visual impairment, hearing 
impairment, behavioural difficulties, E.A.L. needs, etc. is also essential. 

 
At Sketty we are aware that some children in Reception appear to mature at a slower 
rate than others and this may affect their progress in acquiring basic skills.  We do 
not wish to cause any unnecessary anxiety to parents of such children. We will 
identify them in this less ‘formal’ manner whilst at the same time offering them the 
support required through School Action.   
 
Where the difficulties are severe (especially in ‘communication’) or behavioural these 
will be immediately addressed through the School Action Plus. We are therefore 
very careful to ensure that our diagnosis is based on sound evidence prior to taking 
this first step. 
 
(b)     ‘SCHOOL ACTION’ STAGE  
The trigger for intervention through ‘School Action’ could be the teacher’s or others’ 
concern, underpinned by evidence, about a child who despite receiving differentiated 
learning opportunities: 

 makes little or no progress even when teaching approaches are targeted 
particularly in a child’s identified area of weakness 

 

 shows signs of difficulty in developing literacy or numeracy skills which result in 
poor attainment in some curriculum areas 

 

 presents persistent emotional or behavioural difficulties which are not ameliorated 
by the behaviour management techniques usually employed in the school 

 

 has sensory or physical problems, and continues to make little or no progress 
despite the provision of specialist equipment or advice by a specialist service 

 

 has communication and/or interaction difficulties, and continues to make little or 
no progress despite the provision of a differentiated curriculum 

 
The SENCO will become involved at this stage, providing support and guidance on 
the formulation of a plan to provide additional support for the child.   
The term ‘a plan’ above may mean any one or combination of the following: 
 
I.E.P. – Individual Education Plan relating to targets which address the individual 
pupil’s learning difficulties, this is known as a Play Plan in Foundation Phase. 
 
I.B.P. – Individual  Behaviour Plan relating to targets which address the individual 
pupil’s behavioural or social difficulties.  This may also contain a ‘Reactive Plan’ 
which contains details of the agreed course of action to be followed in the event of 
the child acting in a manner which might cause harm to him/herself, his/her peers or 
adults working with him/her.  Particular reference to methods of ‘reasonable restraint’ 



may be outlined here if appropriate. 
 
P.S.P. – Pastoral Support Plan relating to arrangements which are in place to 
assist the individual pupil whilst in the school environment supporting targets set on 
the I.E.P. or I.B. P.   
P.E.P. – Personal Education Plan relating to arrangements which are in place to 
assist in the care of a child who is defined as a ‘Looked After Child’, i.e. in the care of 
Foster Parents or the Authority living in a Children’s Home.  This will contain details 
of all persons who have a role to play in the child’s life outlining their areas of 
responsibility, details of contact arrangements and legal rights to access, etc.  A 
‘Care Plan’ will form part of this document, provided by Social Services detailing all 
agreed aims for the child as discussed at the L.A.C. Review Meetings.  The Teacher 
with Designated Responsibility for Looked After Children at Sketty is the 
Headteacher. 
 

 additional information should be collated, from parents, outside professionals and 
from Health and Social Services if they are already involved with the child,  

 

 further assessment of the child’s strengths and weaknesses might be actioned by 
the SENCO ( this could be carried out by the Support T.A. or Classteacher), 

 

 further support might be offered at this stage (this could be carried out by the T.A. 
assigned to the child by the Headteacher, funded from school budget, 

 

 appropriate Staff training might be required at this stage to improve the provision 
for the invidividual providing an effective ‘intervention’ for the child without the 
need for regular or ongoing input from external agencies, 

 
Health Care Plan – will be formulated in liaison with appropriate Health Care staff 
for children with serious health problems following a risk assessment.  Any training 
needs identified will be met from school budget. 
 
The I.E.P. or I.B.P. should include information on: 

 the short term targets set for the child chosen from the key areas of 
communication, literacy, numeracy, and behaviour/social skills. 

 

 the teaching strategies to be used, 
 

 the provision to be put in place in terms of additional support if appropriate, 
 

 when the plan will be reviewed (usually termly – running from half term to half 
term, but may be more frequently if appropriate), 

 

 the outcome of the action taken, 
 

 the I.E.P. or I.B.P. should record that which is additional to or different from 
the differentiated curriculum plan provided for the whole class and individual 
targets 

 



 the I.E.P. should be discussed with the parents and the child so that views can be 
sought and considered.  The parents will also be able to work on the same 
targets at home thus co-ordinating efforts to bring about improvements. 

 
The delivery of the interventions recorded in the I.E.P. and I.B.P. is the responsibility 
of the Classteacher. 
 
The delivery of the provision outlined in the other plans may be a ‘corporate 
responsibility’ involving a range of personnel. 
 
It is vital that where a child with identified S.E.N. is at serious risk of disaffection or 
exclusion, the I.E.P. and I.B.P. should reflect appropriate strategies to meet their 
needs at the earliest possible stage.   
 
The  PS.P. or P.E.P. should not be used to replace this important graduated 
response to the child’s special needs, and may be required in addition to the 
I.E.P./I.B.P. 
 
EVALUATION OF THE SCHOOL ACTION STAGE 

 If progress has been made, the child may be removed from the ‘register’ and 
receive no further support.  Progress should be monitored carefully and if 
necessary the child should be returned to the ‘School Action’ stage. 

 

 If the School Action carried out this far has not achieved the desired results 
then the decision should be made to progress to the next stage following 
discussion with Staff, parents and child.   

 

 If the child requires further support parental permission will be recorded on the 
Referral Forms required to make referrals to outside agencies. 

 
(c)  ‘SCHOOL ACTION PLUS’ STAGE 
Assessments of Special Needs will already have taken place at ‘School Action’ 
Stage.  Evaluation of interventions carried out and progress made toward achieving 
targets as outlined on I.E.P. or any other plan developed for the child may reveal that 
success had not been achieved.   
 
The school will now wish to take further action which may take the form of 
requesting further assessments and support from outside support agencies. 
The triggers for intervention through ‘School Action Plus’ could be that despite 
receiving an individualised programme and/or concentrated support under ‘School 
Action’, the child: 
 

 continues to make little or no progress in specified areas over a long period, 
 

 continues working at National Curriculum levels substantially below that expected 
of children of a similar age, 

 

 continues to have difficulty in developing literacy and numeracy skills, 
 

 has emotional or behavioural difficulties which substantially and regularly 



interfere with the child's own learning or that of the class group, despite having an 
individualised behaviour management programme, 

 

 has a sensory or physical needs and requires additional specialist equipment or 
regular advice or visits by a specialist service, 

 

 has ongoing communication or interaction difficulties that impede the 
development of social relationships and cause substantial barriers to learning. 

 
Interventions for Additional Needs Children 
We believe that many children will have some degree of special need during their 
time in the education system.  Most will be catered for by the mainstream teacher 
who will analyse and help solve their problem making early diagnosis and 
intervention essential for any child who has a special need.   Class teachers working 
in partnership with the Support Staff and parents can achieve a great deal - a short 
intervention with a particular child may help him/her over the hurdle quite quickly.   
 
If an I.E.P has been written for the child then the Class teacher and T.A. (if 
involved) will work together to carry out the strategies listed on the I.E.P (see 
previous section).  Parents will also play a vital role in this process as will the 
child who will be aware of the targets set for him/her in the I.E.P.  Wherever 
possible the child will have been consulted in respect of the targets set.  This 
may not involve the child being present at the meeting between parent(s) and 
teacher, but may have been carried out by the Classteacher during the daily 
feedback/communication which takes place in the classroom setting.  The child will 
be aware of progress being made toward the achievement of the targets.  
It must be appreciated that some parents will not wish to become involved in 
this process and will not respond as we might wish.  Similarly some pupils will 
be unable to contribute to this process as their level of understanding of the 
concepts involved will be very limited. Our Policy on this point is very clear – 
every effort will be made to involve all parties. 
 
Good working relationships between staff members, combined with time allowed for 
discussion, will ensure that problems can be kept to a minimum.  Staff meetings on a 
more formal basis can be arranged if necessary.  
 
INSET time can be used for further staff training as a whole school approach.   
Support for the child with additional needs can be given in these forms: 
 
a. withdrawal of individual pupils for one to one tuition where specific planned 

individual help can be given, 
b. withdrawal of small groups for a more relaxed, less threatening situation 

where 'pupil interaction' is possible.  Sketty is fortunate in having a quiet room 
where individuals or groups can be withdrawn for support teaching, 

c. support within the class, either on an individual basis or in a group situation 
where help can be given whilst the child is engaged in 'mainstream' work 
situations, 

d. support as in a, b and c above specifically directed at addressing 
behavioural/emotional difficulties. 

e. One to one support from a Teaching Assistant 



f. Intervention from Specialist Teaching staff working for the English as an 
Additional Language Service can be arranged – they support not only the 
child but also the teacher regularly assessing the pupil’s progress, providing 
guidance on the next appropriate steps, information on translation, vocabulary 
development and direct teaching sessions with the pupil and his/her peers.  
Support with parental communication is offered and important meetings with 
parents are supported by translators. 

g. For able and talented pupils arrangements can be made for them to be taught 
with ability groups similar to their own regardless of age (often relevant in 
mathematics).  Specialists such as Artists in residence and Secondary School 
Colleagues help to develop their abilities and talents and advice on advanced 
K.S. 3 curriculum can be obtained from Advisory staff within the L.E.A.   Every 
effort is made to support talented pupils in the area of sport and ‘the arts’ by 
encouraging pupils to participate in specialist workshops and training offered 
outside school time and releasing pupils to attend during the working term if 
appropriate. 

 
Good liaison between mainstream teacher and T.A. must exist for the programme of 
work provided to be carried out effectively.  This also applies to ‘f’ and ‘g’ above. 
 
Keeping the parents informed of progress is also considered to be vital. 
 
Regular feedback to the child on progress made towards achieving current targets 
and identifying new targets for the future forms a vital part of the support process. 
 
Mainstream children assessed as having S.E.N. via the S.E.N Surveyby Audit or 
School identified are supported either within the classroom situation or one to one 
the Support Teacher as outlined above. 
 
Guidance on the allocation of time is provided by the L.E.A. as follows: 

 A Band – 30 minutes twice weekly as part of a small group of up to 5 pupils 

 B Band – 30 minutes daily as part of a small group of up to 3 pupils 

 C Band -  30 minutes daily as part of a small group and/or individually 

 School identified pupils are allocated time based on the judgement of the 
SENCO and Teacher’s consultation on their needs 

 
EVALUATION OF SCHOOL ACTION PLUS STAGE 
After the child has received support as outlined above during the  ‘School Action 
Plus’ stage for a period agreed between all parties concerned in the process, further 
consultation with parents and child will take place.   
 
The SENCO will refer the child to outside agencies with their consent.  This may be 
for support in learning difficulties, physical difficulties, sensory difficulties or 
behavioural difficulties.   
 
At the end of ‘the intervention’ a meeting will be held with a Peripatetic Specialist 
Teacher and SENCO (this will include Classteacher in many cases and a further 
intervention as outlined above may be planned, carried out and evaluated. 
At the end of the whole period of intervention a further meeting of all persons 
concerned will be held and a decision made on the next steps to be taken. 



 

 If progress has been made, the child may return to the ‘School Action’ stage 
receiving support from the Classteacher, and T.A. as decided by the school.  The 
child may have shown considerable improvement and require no further support 
of any type. 

 

 If no progress has been made, the intervention may be repeated using different 
methodology or the child may be referred for formal Statutory Assessment for a 
Statement or Special Educational Needs 

 

 If the child requires further assessment he/she will be referred to the 
Educational Psychologist for assessment for a Statement of Special Educational 
Needs. 

 
4. STATUTORY ASSESSMENT FOR A STATEMENT OF SPECIAL 

EDUCATIONAL NEEDS 
 
For comprehensive details on the statementing process, appeals procedure and the 
legal implications, see Revised Code of Practice issued by the Welsh Office. 
 
The SENCO will provide written evidence and information to support the referral for 
Statutory Assessment about a number of important aspects of the process. 
 

 The school’s action through ‘School Action’ and ‘School Action Plus’ 

 Copies of all I.E.P.’s and other plans formulated for the child 

 Records of regular reviews and their outcomes 

 National curriculum Teacher Assessment levels achieved 

 Information on attainments in literacy and numeracy 

 Educational and other assessments for example from an advisory specialist 
support teacher or an educational psychologist 

 Views of the parents and of the child 

 Details of any involvement of other professionals 

 Details of any involvement by Social Services or the Educational Welfare Service 

 The child’s medical history where relevant (including risk assessments and health 
care plans) 

 
Arrangements for Pupils with Statements of Special Educational Needs 

 Children who have Statements of Special Educational Need will have their 
progress reviewed annually.   

 All parties concerned with that child will be invited to a meeting to discuss 
progress.   

 The SENCO will arrange and chair the meeting.   

 A written report will be requested from the classteacher will be available in 
advance of the meeting for all parties to read.   

 Written reports will be requested from professionals working with the child. 

 The minutes of the meeting will be forwarded to the L.E.A., presented to the 
S.E.N. Panel for approval and action on any recommendations made.  The 
S.E.N. Panel is comprised of members drawn from the Headteacher body of the 
County, Officers of the S.E.N. Section of the L.E.A.  and from voluntary bodies 



such as SNAP or N.D.C.S. and parents of pupils who have S.E.N.  The Panel 
meets every Wednesday at County Hall. 

 Information from the S.E.N. Panel meeting will be communicated to the 
Headteacher/SENCO via the Educational Psychologist.   

 The Educational Psychologist will then communicate this to the Staff and 
Parents.   

 The involvement of staff from other Agencies such as Speech Therapists, 
Specialist Teachers and Social Workers will be co-ordinated by the 
Headteacher/SENCO. 

 
5. RECORD KEEPING 
 
The following records will be kept for each child and used to inform assessment: 

 Pre-School - Any information gained from parents, health visitors, Social 
Workers, Access to Learning Specialist Teachers, other L.E.A.’s will be stored 
securely  

 Nursery Baseline Assessment  

 Formal Baseline Assessment  

 Reception Profile  

 Pupil Performance Data 

 Pupil's Work  

 I.E.P.’s and other forms of plan 

 Incident Reporting Forms of various types 

 Records of Parental meetings  

 Referral Forms and subsequent assessments and reports from the 
Educational Psychologist or other professionals working with the child 

All personal files, profiles and staged referral information are passed on from teacher 
to teacher each year and should be transferred to the pupil’s new school at time of 
transfer. 
 
The school maintains an A.L.N. Register for pupils with additional needs and An 
Able and Talented Register.  Individual progress records are also kept for pupils 
learning English as an Additional Language.  All such information is communicated 
to K.S. 3 staff on transition. 
 
6. ACCESS TO THE CURRICULUM FOR PUPILS WITH ADDITIONAL NEEDS 
 
All children with special needs at Sketty will have access to the National Curriculum 
and the School Curriculum.  Disapplication will be considered if the needs of any 
individual are such that they are unable to access the curriculum in its accepted 
form. 
 
The school accepts that for children with special needs to succeed there is a need 
for them to have clearly differentiated work particularly when working on an individual 
basis.  The inclusion of pupils with S.E.N. in whole class activities and group 
activities where they may be working at a level which will ‘stretch them’ is accepted. 
This applies equally to pupils who are able and talented or learning English as 
an Additional Language.  This will be planned and organised by the Classteacher 
to meet the needs of the individual bearing in mind the following: 



 
a. Differentiation By Interest - Selection of topics and themes should be made 
so as to motivate the special needs child. 
b. Differentiation By Task - The work set should be at an appropriate level for 
the child with special needs to succeed. 
c. Differentiation By Materials - Worksheets should be at a reading level 
suitable to the special needs child.  Specific motor skill problems can often be helped 
by specialist equipment such as pencil grips. 
d. Differentiation By Approach - There should be good liaison between the 
SENCO and mainstream teachers so that joint planning benefits the child.  Paired 
reading or peer tutoring, is also extremely beneficial to both child and teacher. 
e. Differentiation By Outcome - Staff can insist on a realistic amount of work 
from a special needs child.  Care must be taken that this goal is appropriate and 
achievable for the child while retaining an element of challenge.  Striving to excel will 
motivate the child as long as the work is pitched at a realistic level. 
f. Differentiation By Recording - Recording must emphasise what a child has 
achieved. 
g. All stratgeies and materials used should be dyslexic friendly. 
   
At Sketty it is recognised that differentiated materials will be mainly the responsibility 
of the mainstream teacher.  Advice may be sought from the SENCO, Secondary 
Colleagues or outside agencies as necessary. 
 
7.  TRANSITION BETWEEN PRIMARY AND SECONDARY SCHOOL 
 
A transition plan has been drawn up in liaison with all feeder schools for Olchfa 
Comprehensive School.  This includes a time allocation for liaison specifically for 
pupils with the wide range of additional needs catered for at Primary phase. 
 
8.  ROLES AND RESPONSIBILITIES OF PERSONS WORKING WITH PUPILS 
WHO HAVE SPECIAL EDUCATIONAL NEEDS 
 
a)  The Role Of The Headteacher 
The Headteacher will ensure that the legal obligations and those outlined under the 
Revised Code of Practice and all other documents influencing the provision for pupils 
with S.E.N. are met in full. 
 
b)  The Role Of The Governors 
The Governing Body will have ‘specific overview’ of all S.E.N. issues via the S.E.N. 
Governor appointed with specific responsibility for this area and through the S.E.N. 
Sub-Committee.The Governors will ensure that the school complies with legal 
obligations and L.E.A  policy. 
c)  The Role Of S.E.N. Co-ordinator 

 Take a leading role in the identification of children with special needs alongside 
the Classteacher, co-ordinating work with outside Agencies as necessary. 

 Provide advice to Classteachers on planning programmes suitable for particular 
children in liaison with the Support Teacher and Teachers of the Deaf. 

 Monitor records and progress of Special Needs pupils. 

 Plan INSET sessions in conjunction with the Headteacher. 

 Advise staff on resources available within the school and via outside Agencies for 



pupils with S.E.N.  

 Encourage staff to use differentiated material within the class environment  

 Offer advice to parents in partnership with other staff. 

 Assist mainstream teachers in all stages of School Action, School Action Plus 
and Formal Assessment. 

 Help teachers write and prepare initial P.E.P’s and P.S.P’s and other ‘plans’ in 
partnership with Social Services and other agencies involved in the life of the 
child. 

 Attend meetings for SENCOs. 

 To liaise with EAL specialist staff 

 To facilitate liaison for appropriate teaching staff with Secondary colleagues as 
appropriate for able and talented pupils 

 
d)  The Role Of The Classteacher and Support Teacher 

 To comply with the L.E.A. and School Policy on S.E.N. and related areas. 
 
 
e)  Role Of The Parent 

 Parents will be consulted as soon as any special need is suspected. 

 Parents' views will be treated with respect. 

 Parents will be encouraged to be partners in the education of their child and to 
contribute towards effective remedial strategies to be used with their child. 

 Good working relationships will be actively encouraged between parents, 
teachers and all other agencies. 

 Parents will be made aware of the Code of Practice for S.E.N. and where they 
may obtain a copy. 

 Parents will be made aware of the process and their legal rights if their child is 
being assessed for a  Statement or is already Statemented and undergoing 
Annual Review. 

All new members of Staff, teacher training and N.N.E.B. students, work 
experience students and all adults invited to work in the school will be guided 
on our Policies relating to pupils with Additional Needs and S.E.N. as part of 
their induction programme.  
 
 
 
9.  THE COMPLAINTS PROCEDURE 
 
We have adopted the L.E.A. Complaints Policy and Procedures including Pupil 
Complaints. 
 
10.   FUNDING ARRANGEMENTS FOR PUPILS WITH ADDITIONAL NEEDS 
 

 The budget for S.E.N. pupils is clearly identifiable on the main budget print out 
and varies from year to year depending on the degree of need identified.  

 Support is reviewed and amended on a termly basis to meet the changing needs 
of the pupils. 

 Specialist equipment identified for individual pupils is purchased as the need 
arises and where possible is shared to ensure ‘best value’.  Some specialist 



equipment such as speech trainers have maintenance/repair/replacement costs 
which have to be met from the budget. 

 Costs for providing L.S.A. training is met from the school budget. 
 
 
 

LISTENING TO OUR CHILDREN IS VERY IMPORTANT  - we involve them in the 
process of reviewing their own provision.  We help them to evaluate their own 
progress and develop a feeling of responsibility and ownership for their own 
development and educational progress. OUR ANTIBULLYING POLICY and our 
Behaviour Management Policy support pupils with a wide range of additional needs. 
 


