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Outcome of monitoring 

 
Crymlyn Primary School is judged to have made sufficient progress in relation to the 
recommendations following the core inspection in March 2016. 
 
As a result, Her Majesty’s Chief Inspector of Education and Training in Wales is 
removing the school from any further follow-up activity. 
 

Progress since the last inspection 

 
Recommendation 1:  Raise the standard of pupils’ writing 
 
Strong progress in addressing the recommendation 
 
The quality of pupils’ writing has improved.  The school has developed a more 
structured curriculum for the development of pupils’ writing skills.  Teachers use the 
literacy scheme of work provided by the regional consortium as a basis for their 
planning and the school has organised its long-term and mid-term planning to take 
good account of the literacy and numeracy framework.  Staff use ‘toolkits’ well to 
teach specific features of writing to pupils across a wide range of genres.  Pupils use 
these features well in their writing in designated literacy lessons and in their written 
work across the curriculum.   
 
Pupils in the Foundation Phase write well in relation to their ages and abilities.  They 
use their knowledge of letters and sounds well when trying to write unfamiliar words.  
By the end of Year 2, more able pupils choose interesting words and vary their 
sentences well when writing stories and poems and when recounting events.  Pupils 
present their work well and most develop a secure, legible handwriting style.   
 
In key stage 2, pupils develop their writing well in most respects.  They select 
increasingly imaginative words and write effectively across a wide range of genres, 
including playscripts, letters, reviews and persuasive arguments.  They write 
effectively from other viewpoints, for example as a Victorian child working in the 
mines, and more able pupils describe settings and characters well in narrative and 
descriptive pieces of work.  One or two writers, particularly in Year 4, achieve very 
well and have a strong individual style and a very good command of language.  
Pupils’ handwriting and the presentation of their work have improved well over the 
last year.  However, the spelling and punctuation of too many older pupils of middle 
and higher ability is not as secure as it could be.   
 
Recommendation 2:  Improve pupils’ ability to apply their literacy and 
numeracy skills across the curriculum 
 
Strong progress in addressing the recommendation 
 
Pupils use their literacy skills well in areas of learning and subjects across the 
curriculum.  Pupils write well in relation to the topics they study in the Foundation 
Phase and key stage 2, for example in their work on pirates, the Victorians and Sri 
Lanka, and when writing about experiments on insulation and electrical circuits in 
science.  They use their knowledge of a range of writing genres well in their work 
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outside of their designated English lessons. 
 
Pupils use their numeracy skills well across the curriculum, for example when they 
buy items for a pirate ship or when they construct a bar chart to show the number of 
deaths in Victorian mines.  Pupils use pictograms effectively in the Foundation Phase 
and respond well to tasks that challenge their mathematical reasoning.  They use 
their numeracy skills effectively to record the results of science experiments, for 
example on temperature and insulating materials.  However, the mathematical work 
for more able pupils in key stage 2 does not always challenge them enough.  For 
example, the work on bar charts and line graphs tends to repeat the same skills too 
much. 
 
Teachers’ planning takes good account of the need to develop pupils’ literacy and 
numeracy skills across the curriculum.  Their long-term planning shows sound 
coverage of the curriculum and their medium-term and short-term planning shows 
that teachers identify a good range of opportunities for pupils to use their literacy and 
numeracy skills.  Teachers’ planning takes good account of the literacy and 
numeracy framework.   
 
Recommendation 3:  Put in place curriculum plans that ensure the progressive 
coverage of the National Curriculum and provide a suitably balanced 
curriculum 
 
Strong progress in addressing the recommendation 
 
The school has put in place a sound structure for planning the curriculum.  The 
school has established a four-year cycle of topics and mapped learning activities well 
onto the requirements of the national curriculum and religious education.  Teachers’ 
planning ensures that there is suitable coverage of the curriculum as pupils move 
through the school.  There are appropriate schemes of work and policies in place to 
guide curriculum planning.  Teachers’ medium-term planning identifies a broad range 
of curricular opportunities for pupils and their short-term planning relates well to the 
larger curriculum plans.  The headteacher monitors curriculum planning carefully and 
there is a good level of consistency in teachers’ planning across the school.   
 
Arrangements in the Foundation Phase ensure that pupils have a good balance of 
child-led and adult-led activities.  The planning supports the development of pupils’ 
independent learning in the Foundation Phase well.  In key stage 2, the day focuses 
mainly on English and mathematics in the morning and topic work in the afternoon.  
The quality of short-term planning is sound in key stage 2 and teachers generally 
reflect well on the success of previous lessons to ensure they plan appropriately for 
the next steps in pupils’ learning.   
 
Recommendation 4:  Ensure that teachers plan and deliver learning that 
challenges all pupils effectively 
 
Strong progress in addressing the recommendation 
 
Teachers have a wide range of ages and abilities in their classes in this small school.  
Overall, they plan well for the range of pupils in their classes, particularly in the 
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Foundation Phase.  There is effective use of ‘challenge’ activities and ‘challenge’ 
books to extend the work of pupils.  In the Foundation Phase, pupils regularly receive 
challenges to help them to practise their skills independently and staff use open-
ended tasks, adapted for pupils of different abilities, to develop previously taught 
skills in focused tasks.  In key stage 2, teachers’ short-term plans focus reasonably 
well on identifying appropriate activities for less able, middle ability and more able 
pupils.  The level of challenge is generally appropriate, but teachers do not always 
challenge more able pupils further, particularly in their mathematical reasoning skills 
and in creative writing tasks.     
 
Recommendation 5:  Improve the accuracy of teacher assessment  
 
Very good progress in addressing the recommendation 
 
Teachers have received good training to develop their skills in assessing pupils’ work 
and on how best to provide written feedback to pupils.  The quality of teachers’ 
written feedback is generally good, particularly in the Foundation Phase.  The school 
has engaged fully in standardisation and moderation meetings with local primary 
schools.  The school has developed appropriate profiles of learners’ work and has 
annotated them carefully to identify strengths and to link them to relevant 
assessment outcomes and levels.  Staff have challenged each other appropriately to 
ensure that assessments are valid and reliable.  The school uses the outcomes of 
standardised tests, for example in spelling and reading, to assess pupils’ skills and to 
monitor their progress.  Staff use an electronic tracking and monitoring tool well to 
check pupils’ progress and to identify any underachievement that requires their 
attention.  Teachers check the reliability and accuracy of their assessments well in 
internal staff meetings, where there is a good focus on pupils’ standards.  Pupils 
undertake a good amount of self-assessment, for example when they check that they 
have covered all the features of a writing genre in their work.  There is a small 
amount of peer assessment, but this is less well developed.   
 
Recommendation 6:  Improve the rigour of self-evaluation processes and 
ensure that leaders challenge identified shortcomings robustly  
 
Very good progress in addressing the recommendation 
 
The school has clear and systematic processes to support rigorous self-evaluation.  
The headteacher monitors the work of the school regularly and carefully.  She uses a 
good range of information to identify strengths and areas for development, for 
example lesson observations, learning walks, scrutiny of books and reviews of 
teachers’ planning.  Each monitoring activity has a sharp focus that relates well to the 
recommendations from the inspection and there is clear feedback to staff to support 
further development.  The post-inspection action plan is detailed and effective.  It has 
a suitable range of actions with milestones, success criteria, timescales and 
estimates of costs.  The plan has provided a strong focus for systematic monitoring 
and improvement planning.  The headteacher has provided regular updates to staff 
and governors on the ongoing delivery of the plan and its impact on standards and 
the quality of provision.  Staff meetings focus well on monitoring agreed actions from 
one meeting to the next and this is effective in driving forward improvement and 
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developing clear lines of accountability with staff.   
 
Governors now have a greatly increased role in self-evaluation.  Individual governors 
link to each recommendation and have undertaken a good range of activities to 
develop their understanding of the school’s strengths and areas for development, for 
example through well-focused learning walks and scrutiny of pupils’ books.  They 
have used pupil questionnaires on the degree of challenge and independent learning 
they receive in order to gauge progress on delivering aspects of the post-inspection 
action plan.  Individual governors, linked to specific post-inspection 
recommendations, feedback the findings of their monitoring activities systematically 
in governing body meetings.  Governors now act as critical friends, challenging the 
headteacher appropriately, for example about limiting descriptive elements within the 
self-evaluation report.    
 
Overall, the processes for self-evaluation are strong and they have informed 
improvement planning very well since the inspection.  This is reflected in the 
consistently good progress in delivering improvements across all the 
recommendations.   
 

Recommendations 

 
In order to maintain and improve on this progress, the school should continue to 
sustain the level of progress it has already made, and continue to address those 
inspection recommendations where further progress is required. 


