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CV1 Presteigne 2016
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Hayley Smith

MAIN
PRIORITY IMPACT PROGRESS

The schools
needs to
ensure that
all levels of
differentiation
is used
consistently
throughout
the school to
further
improve
standards of
attainment
and the
quality of
provision to
achieve a
higher
proportion of
excellent
teaching and
learning in
the range of
between 25-
50% of
lessons
observed.

Evidence from internal work scrutiny and lesson observations indicates that
most lessons are effectively differentiated and that there is a consistent
approach throughout the school. The headteacher has introduced a new
system for monitoring work scrutiny, where a sample of pupils’ work is
scrutinised from one class each week. The sample regularly includes work
from all vulnerable groups, including eFSM pupils. The work scrutiny has a
specific focus, which is linked to the schools’ development priorities.
Performance management, which includes classroom observations, has taken
place for all teachers this term. All teachers have targets which are closely
related to the school development plan and are focused on implementing the
school’s priorities. As a result, the headteacher has a good understanding of
the strengths and areas of development in standards and provision in all
classes. These useful monitoring processes ensure that all staff are set clear
targets for development, which are signed by the senior leadership team and
class teacher. All targets for development are followed up by the senior
leadership team. As a result, evidence from monitoring notes that in 2015-
2016, 50% of lessons had some excellent features. Monitoring procedures are
robust and are impacting positively on the quantity and quality of effective
teaching and learning. Any issues of underperformance are dealt with swiftly
and usually followed up and addressed within a 2 week period. There is clear
evidence of the positive impact of teaching and learning on outcomes for
learners. Based on eFSM data for 2016, the school is placed in the higher
50% or top 25% of similar schools in both the Foundation Phase and key
stage 2 in all core areas, over at least a three year period. In 2016, the school
performed in the higher 50% of similar schools in MTD, LCE and FPI.

Strong
progress
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The school
needs to
continue to
improve
standards
and provision
in Welsh 2nd
Language to
ensure
nearly all
pupils attain
level 4 and
that a
majority
achieve level
5.

Evidence from listening to learners, work scrutiny, Athrawon Bro school visit
forms and cluster moderation indicates that nearly all older pupils in key stage
2 achieve good standards in Welsh second language and make good
progress by the end of key stage 2. A member of the senior leadership team is
responsible for Welsh, bilingualism and curriculum Cymreig and this is
impacting positively on the provision throughout the school. For example, the
school has established a Criw Cymraeg and is a pilot for the Welsh language
charter scheme, Cymraeg Campus. The school employs a range of useful
strategies which have improved opportunities for pupils to use their Welsh
skills across the curriculum, for example through playground games, weekly
Seren yr Wythnos and Tocyn Cymraeg. This is supporting the acquisition of
all pupils’ Welsh language skills, especially at key stage 2. As a result, 94%
percent of Year 6 pupils achieved the expected level in Welsh second
language in 2016. Just 2 pupils, 1 with SEN, who joined the school in Jan
2016, did not achieve the expected level. Fifty five percent of Year 6 pupils
achieved the higher level in Welsh second language in 2016, which is a 15
percentage point increase from 2015.

Strong
progress

The school
needs to
further
improve the
quality of
provision for
ICT across
the school.

All staff and pupils have Hwb logins and evidence form lesson plans and
classroom observations indicate that all staff have good subject knowledge of
ICT. A new ICT scheme of work was introduced in September 2015 and has
been updated and cross-referenced to deliver the digital competency
framework. The school’s monitoring evidences strengths in eSafety and in
presenting and communicating. Currently the school is developing all staff’s
understanding of strand 4 of the digital competency framework, data and
computational thinking. The school has identified a digital lead, who is has a
TLR to implement the ICT action plan. The school has established a pupil
digital wizards group who meet regularly. They have developed pupil friendly
eSafety guidelines and a leaflet for parents. They are now being trained to
support teachers and pupils in looking after hardware. The school has
invested in resource to support the implementation of the digital competency
framework, including a permanent green screen to make movies, 2 PCs in
each class and 16 hand-held computers. There are interactive whiteboards in
each class and visualisers which are used suitably to model improving pupils’
work. As a result, most pupils are developing good ICT skills and are
beginning to apply them well across the curriculum. For example, Year 2
pupils use ‘Skitch’ for self and peer-assessment and use Beebots well to plan
a route around a story map of the ‘Big Bad Wolf’. Most Year 4 pupils use
Word and powerpoint to write and present stories and presentations
successfully. Most pupils in Year 6 use a green screen to make suitable
movies and j2Bloggy to express opinions. All pupils use J2e to save and
retrieve their work suitably. The school has established a useful portfolio of
ICT work which evidences ICT across the curriculum throughout the school.

Satisfactory
progress
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The school
needs to
continue to
develop
leadership at
all levels.

The acting headteacher since January 2016 was appointed as permanent
headteacher from 1 October 2016. During this period, the acting headteacher
was mentored for 1 day a week by the previous experienced headteacher. In
addition, an experienced and successful headteacher has been appointed to
mentor him up to the end of the 2016-2017 academic year. The mentor has
shared a good range of effective practice to support teaching, learning and
leadership. As a result, the headteacher articulates a clear vision for the
school and has developed effective strategies that have improved outcomes
for most learners. Self evaluation is accurate, regular and thorough in most
areas and makes a strong contribution to improving standards, learning and
teaching. There is a new staffing structure agreed which will be implemented
in January 2017. The new structure will comprise the headteacher (SENCO)
and 2 assistant heads. The new senior leadership team will have specific
responsibilities for literacy, numeracy, assessment and special needs and
ICT. It is too soon to be able to evaluate the impact of the new structure on
standards and quality of provision. Shared leadership is developing well. All
staff are organised into area learning teams, related to the areas of learning.
There is evidence that many staff analyse and use performance data,
evidence about the quality of learning and teaching and pupils’ work
effectively to identify strengths and improvement priorities. The headteacher
and all staff have a clear emphasis on raising standards. Through its targets
the school has high expectations for the future achievement of its pupils.

Strong
progress
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Estyn Recommendations

CV1 Presteigne 2016

Date of last inspection

04/2011

MAIN ESTYN
RECOMMENDATIONS IMPACT PROGRESS

R1: Extend the good
features in pupils’
attainment at the end of
key stage 2.

One hundred percent of pupils achieved the expected level in all
three core subject areas in 2016 placing the school in the top 25%
of similar schools. At CSI, the school has been placed in the higher
50% or top 25% of similar schools for 2 of the last 3 years.
Standards at the end of key stage 2 at the expected level are
consistently good. In English, the school is placed in the higher 50%
of similar schools in 2016 and has been in the top 25% or higher
50% of similar schools for 5 of the last 5 years. In both mathematics
and science, the school is placed in the higher 50% of similar
schools in 2016 and has been in the top 25% or higher 50% of
similar schools for 3 of the last 5 years. Standards at the end of key
stage 2 at the higher level are consistently good. In English, the
school is placed in the higher 50% of similar schools in 2016 and
has been in the top 25% or higher 50% of similar schools for 5 of
the last 5 years. In both mathematics and science, the school is
placed in the top 25% of similar schools in 2016 and has been in the
top 25% or higher 50% of similar schools for 4 of the last 5 years.
Pupils make good progress at the school by the end of key stage 2,
as evidenced by contextual value added data. There were 33 pupils
in Year 6 in 2016, with nearly all pupils achieving or exceeding their
estimates in all three core subjects. The average residual for
English is +0.31. There were no negative residuals. Eight pupils
achieved a positive residual of +1 and 1 pupil achieved a positive
residual of +2. The average residual for mathematics is +0.31.
There were no negative residuals. Ten pupils had a positive
residual of +1. The average residual for science is +0.28. One pupil
in science had a negative residual of -1.0. Eight pupils had positive
residuals of +1 and 1 with +2.

Strong
progress
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R2: Strengthen pupils’
Welsh language skills

One hundred percent of pupils achieved the expected levels in
2016, including eFSM and ALN pupils. In key stage 2, 55% of Year
6 pupils achieved level 5 in 2016. Nearly all pupils made good
progress in other classes; the decision of the school to deploy the
Athrawes Fro to target more able pupils in key stage 2 has had a
positive impact on standards, as evidenced by end of key stage 2
data. Evidence from the ERW Core Visit 2 in June 2016 notes that
most adults across the school use incidental Welsh well. One
member of staff has recently completed a Welsh sabbatical and is
effectively supporting other members of staff with their pronunciation
which has resulted in greater staff confidence in speaking Welsh.
Pupil representatives from key stage 2 are members of Criw Cymru.
Pupils lead playground games and promote the use of Welsh at
lunch and breakfast club. As a result many pupils are using Welsh in
informal situations as evidenced in governor monitoring. An award
scheme has been introduced to encourage children to use Welsh in
the classroom and around school. This will form part of their
application for assessment in the Welsh Charter which is underway.
This is proving to be very successful and popular with most pupils
resulting in more frequent use of the Welsh language. As a result, of
these strategies many pupils across the school speak on familiar
topics confidently and follow basic instructions purposefully. Many
pupils read fluently and appropriately for their age and write to a
good standard in a range of genres and contexts. It is essential now
that all the strategies are fully embedded and developed across the
school in order to further improve standards.

Strong
progress
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R3: Extend the good
practice in marking
more consistently
across the school

Evidence from internal monitoring notes that there is a good range
of marking procedures to inform pupils of the next steps in their
learning and across the school and nearly all teachers use these
strategies consistently and effectively. Marking has become more
focused and is now clearly linked with learning objectives and
success criteria. It helps pupils to close the gap effectively as
evidenced in pupil tracking and data analysis. There has been a
significant improvement in pupil outcomes and the higher than
expected levels which has been maintained over the last 3 years.
This is evident in high quality work and the good level of challenge
in more able pupils’ books which is a result of improved feedback to
pupils. Internal monitoring and LA reviews over the last three years
have generally been very positive about the good practice and
consistency within the school. The ERW Core Visit 2 of June 2016
notes that not all marking is diagnostic and does not always clearly
identify the next steps in pupils learning. Teachers rarely use
questions in their feedback in the sample viewed and as a result
there is limited and in-consistent pupil responses to the marking.
There is currently no dedicated time for pupils to reflect on
feedback. However, evidence from internal monitoring, notes that
this is improving. For example, the senior leadership visited Llanfaes
School to observe best practice. As a result, nearly all children now
have dedicated response and improvement time. They use gold
pens to show response. Teachers use questions effectively to elicit
extended responses or further examples. The marking and feedback
policy has been further reviewed and work scrutiny evidences good
quality of feedback. The school has a good understanding of the
importance of high quality feedback and as a result, nearly all pupils
meet their predicted targets. The continued development of marking
and feedback will continue to be a focus in the ERW Core Visit of
2017. The improvement of self and peer assessment is a priority in
the school development plan for 2016-2017.

Strong
progress

R4: Provide younger
children with more
opportunity to make
regular use of their ICT
skills

Resources and enhanced opportunities within the Foundation
Phase have ensured that all pupils have frequent and regular
opportunities to utilise and develop their ICT skills to good effect.
Internal monitoring and LA reviews over the last three years have
been very positive about the good practice within the Foundation
Phase and the use of ICT has supported the maintenance of good
results at the end of Year 2. Evidence from the ERW Core visit 2 in
June 2016 notes that strong progress has been made with on-going
digital learning. All pupils and all staff have Hwb logins and the
resources are being utilised well. The youngest pupils use the
interactive whiteboard independently to re-enforce listening and
speaking skills as well as researching for factual information. There
is a coding club for pupils who display their work to good effect in
the IT suite for other pupils to comment on. Most pupils are able to
save and retrieve information on J2e effectively. The school is well
resourced and most younger pupils use tablets, laptops, Beebots,
turtles and other devices very well to support their digital learning.
As a result of improving the range and use of IT following a cluster
training event with the digital pioneer school, many younger pupils
and nearly all pupils in key stage 2 are able to use IT as an effective
tool to show case their writing across the curriculum within a range
of genres. The school is well prepared for the introduction of the
digital competency framework.

Satisfactory
progress
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PDG Funding

CV1 Presteigne 2016

PDG - Is the school able to demonstrate that they have effectively used PDG funding primarily to
improve attainment for EFSM or LAC learners? Yes

Please provide evidence:

PDG 2015-2016 £23,850 (21 pupils)

PDG 2016-2017 £24,750 (22 pupils)

 

In the Foundation Phase, there was just 1 eFSM pupil, new to English, who did not achieve FPI. At KS2, 85.7%
of eFSM pupils (6 of 7 pupils) achieved the CSI. One eFSM pupil, with a statement of SEN, did not achieve CSI.
This child transferred to the school in January 2016.

 

Forty three percent (3 of 7) eFSM pupils achieved Level 5 in English, 57% (4 of 7) in maths and 71.4% (5 of 7) in
science.

 

Across the school, all pupils supported by PDG funding have made  good progress, as evidenced by internal
pupil tracking and

 

There is a detailed good quality spending plan, with a focus on raising the standards of eFSM pupils. Detailed
impact assessments reviews clearly evidence that eFSM pupils make good progress at the school and most
achieved at least age expected outcomes and levels.

 

The spending plan allocates the expenditure to additional LSA hours for a range of intervention sessions,
inference training, Catch Up and Springboard training for staff. Funding is used to compile and provide guidance
booklets for parents on reading, deliver parent workshops and host an open afternoon where reading strategies
were showcased. The school has successfully implemented intervention programmes that have raised standards
of literacy, numeracy and well-being for disadvantaged pupils.

The attendance of 87.5% of the total group of eFSM pupils was very good and above 95%. The two pupils
whose attendance was below 90% were monitored and supported. Parents whose children have lower
attendance levels are contacted regularly and offered support via the Education Welfare Officer.

Many eFSM pupils benefit from attending the funded Breakfast Club which the school believes has contributed
to the standards achieved by the pupils overall.

Progress on eFSM pupils has been reported to governors in headteacher reports. Governors have been given
attendance and performance data regularly to enable them to monitor the impact of PDG spending.
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Quality and Standardisation
Group Grŵp Ansawdd a Safoni

QUALITY ASSURANCE

REG MOD.

NAT. VER

SCHOOL Presteigne

REGION Primary

Step 1 - Standards Category

Based upon the National Categorisation for standards the school is judged to be: 1

School Context

Presteigne School is in a rural small town setting close to the English border.

 

There are 160 pupils currently on roll rising to 168 in Jan 2017 and 178 in April 2017.

 

There are currently 14 (9%) eFSM pupils. There are 29 (18.1%) pupils on the SEN register (24 (15%) SA
and 5 (3.1%) SA+, 0 statemented). There 12 (7.5%) pupils with EAL and 0 LAC pupils.

 

The deputy headteacher was appointed as acting headteacher in January 2016. He was appointed as
permanent headteacher from 1 October 2016. During this period, the acting headteacher was mentored for 1
day a week by the previous experienced headteacher. In addition, an experienced and successful
headteacher has been appointed to mentor him up to the end of the 2016-2017 academic year. The mentor
has shared a good range of effective practice to support teaching, learning and leadership at Presteigne CP
School.

Evaluation

Nearly all pupils throughout the school make good progress and many pupils make very good progress
Results at both the end of Foundation Phase and key stage 2 show pupil attainment to be in the top
25% or higher 50% of similar schools at FPI for the last 5 years and for 4 of the last 5 years at CSI.
Results at both the end of Foundation Phase and key stage 2 show pupil attainment to be in the higher
50% or top 25% of similar schools for each core area of learning in the Foundation Phase and each
core subject area in key stage 2 at the expected outcomes and levels in 2016.
In the Foundation Phase, pupil attainment at the higher outcomes is in the top 25% of similar schools for
LCE, MD and PSD in 2016.
In key stage 2, the school is placed in the top 25% of similar schools for mathematics and science the
higher levels and in the higher 50% of similar schools for English.
Attendance is very good at 96.4% for 2015/16. The school has been placed in the top 25% of similar
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schools for the last two years.

Areas for further improvement

Ensure performance in at least the higher 50% of similar schools in all core areas of learning, at both
the expected and higher outcome, at the end of the Foundation Phase
Ensure performance in at least the higher 50% of similar schools in all core subjects, at both the
expected and higher levels at the end of key stage 2.
Improve the attainment of more able boys in the Foundation Phase, ensuring performance consistently
compares favourably with family averages
Improve pupils’ ICT skills throughout the school

Step 2 - Improvement Category

The categorisation based upon evidence and discussion at Step 2 is 'B' because;

Evaluation

All teaching is good or better as verified in internal, cluster and LA monitoring.
The purposeful learning environment and the exciting curriculum contribute effectively to positive
learner outcomes.
The school provides a good range of interventions that meet the needs of more able pupils and those
with additional learning needs effectively.
The newly appointed headteacher provides strong and very effective leadership to a united and
conscientious team.
Over a sustained period of time a number of significant improvements have been made each year which
have had a positive effect on raising pupils’ standards and their levels of well-being particularly for the
more able pupils such as assessment for learning.
The governing body carry out their role effectively and provide good support and challenge to the
school improvement process.
Procedures for self-evaluation and school improvement planning are robust and have led to measurable
improvements in outcomes for pupils.

Areas for further improvement

Further improve the quality of marking and feedback, including self and peer assessment
Further improve the provision for numeracy across the curriculum
Further develop the challenge for more able pupils to maximise the engagement in their learning
Develop the skills of the new leadership team in order to demonstrate capacity to plan and implement
change and sustain improvement

Evidence scrutinised to make the judgement

performance data at whole-school, cohort and pupil level;
comparative performance data;
value-added data and data about pupils’ progress;
the school’s self-evaluation report and improvement plan;
monitoring files
the school’s targets;
the previous categorisation report;
previous notes of visits and/ or progress reports;
documentation relating to the headteacher’s performance management;
reports relating to the school’s inspection where relevant;
first-hand knowledge of the life and work of the school.
PDG impact assessment summary
SEN and bsic skills groups intervention tracking

Governing Body Ratification
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After discussion the Governing body were not in full agreement with the Support Category shown above

Step 3 - Support Category

The Overall Support category for the school is judged to be; Yellow

Exceptions

Exceptions have been applied:

-

Potential rare exceptions

-

Other Circumstances where the matrix has been overridden (please list reasons and evidence
below) Explanation base with evidence:
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Step 1 Step 2 Step 3 Exceptions
Applied

1 B ● Yellow -

Categorisation Overview

This categorisation report will be shared with Governing Body after the National Verification meeting
on: 10/01/17
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Support

CV1 Presteigne 2016

THEME CODE FOCUS AIMS
METHOD

OF
DELIVERY

VALUE

Leadership Other Other - Bespoke
support CV1 and CV2

School /
Departmental
Visit

2

Leadership Other Other - Bespoke
support

Developing shared
leadership

Schools to
School 4

Teaching
and
Learning

Other Other - Bespoke
support

Developing the engagement
and attainement of more able
pupils

Schools to
School 2

Teaching
and
Learning

T19
Digital Learning - Data
and Computational
Thinking

Bespoke support
Subject
Specialist
Support

2
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Planning for Next Visit

CV2

Effective marking and feedback
ICT across the curriculum
Numeracy across the curriculum
Pupil engagement and provision for more able learners
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