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Outcome of visit 

 
St Mark’s VAP School is judged to have made sufficient progress in relation to the 

recommendations following the most recent core inspection. 

As a result, Her Majesty’s Chief Inspector of Education and Training in Wales is 

removing the school from any further follow-up activity. 

 

Progress since the last inspection 

 
R1. Improve the quality of pupils’ writing, including spelling, punctuation and 

presentation 

Throughout the school, most pupils have improved the quality of their writing in their 

literacy lessons and across the curriculum.   

Foundation phase pupils write for a suitable range of purposes.  For example, Year 1 

pupils write short sentences to retell the story of the dinosaur who came to dinner.  

By Year 2, the majority of pupils use capital letters and full stops correctly in 

sentences.  They spell many common words correctly and use their phonic 

knowledge well to make plausible attempts to spell unknown words.  More able 

pupils use a varied vocabulary to add interest to their writing.  For example, they 

write remorseful diary entries to retell the Welsh folk-tale of Gelert from the viewpoint 

of Prince Llewelyn, interesting newspaper articles about the royal wedding and 

helpful instructions on building an obstacle course.  

In key stage 2, pupils write for an appropriate range of audiences.  For example, 

Year 4 pupils write emotive reports about how sea pollution is affecting the lives of 

marine animals.  The majority of Year 6 pupils write confidently and at suitable 

length.  For example, they write accurate biographies of famous people and poignant 

poems on war and peace.  Although there has been a notable improvement in this 

area since the core inspection, a majority of pupils across both phases still do not 

use a rich enough variety of imaginative language to add interest and flavour to their 

writing. 

Most pupils edit their work usefully to improve its content.  By the end of key stage 2, 

many use basic punctuation in their work, with more able pupils in particular, using 

commas, exclamation marks and speech marks correctly.  Most pupils spell at a level 

appropriate for their age and ability.  Throughout the school, most pupils develop a 

cursive handwriting style well, forming their letters correctly and uniformly.  However, 

a minority of pupils do not always take enough care when presenting their work. 
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R2. Raise standards in pupils’ numeracy skills in mathematics lessons and 

across the curriculum 

Overall, pupils’ standards in mathematics have improved steadily from a low base.  

Teachers are more skilled at providing a range of learning activities in mathematics 

lessons and across the curriculum that meet the needs of pupils of all abilities.  Many 

pupils respond positively to this improved level of challenge and engage well in their 

numeracy activities.      

Following training for all staff, teachers now have a more secure appreciation of the 

numeracy framework and a better understanding of the expectations for pupils at 

different stages.  Leaders and teachers use the information from standardised 

mathematics tests well to diagnose the gaps in children’s mathematical learning.  

This information helps them to provide appropriate individual or small-group 

interventions for pupils who are underachieving.  These interventions have been 

successful in closing many of the gaps in the knowledge and understanding of most 

identified pupils.  

Most pupils now practise and consolidate their numeracy skills more frequently 

across the curriculum, often through activities and experiences that are relevant and 

authentic for pupils.  For example, Year 5 and 6 pupils linked their work on large 

numbers with a project to track and work out the cost of the energy used in the 

school each month.  This means that most pupils are beginning to apply their 

learning more confidently in a wider variety of real-life contexts and now appreciate 

the importance of having good numeracy skills for everyday life.  However, as yet, 

the school does not have a clear overview of expectations over time to ensure 

continuity and progression in pupils’ learning.  This makes it difficult for leaders to 

ensure that pupils practise the skills they learn in mathematics lessons systematically 

and at an appropriate level in other subjects.  

R3. Improve pupils’ attendance 

The school places a high priority on the regular attendance of all pupils.  Leaders 

have introduced a range of procedures to ensure that parents and pupils understand 

the importance of attending school every day.  They use a comprehensive range of 

communication methods, including social media and newsletters, to highlight the 

importance of good attendance and punctuality.  There is a wide range of incentives 

to encourage high or improved attendance, such as weekly awards for the class with 

the best attendance and termly and annual rewards for individuals, including badges 

and special activities.  The school uses grant funding judiciously to employ a family 

liaison officer to monitor attendance and work with families causing concern.  She 

has regular contact with targeted families and offers valuable support, including 

collecting children from their homes to bring them to school, if necessary.  The 

headteacher meets regularly with the cluster attendance support officer to discuss 

and agree strategies to improve the attendance of pupils causing the most concern.    
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As a result of these initiatives, most targeted pupils have improved their attendance 

levels since the core inspection, with around half of them now attending school for 

over 95% of the time.  The percentage of persistent absenteeism reduced from 

nearly 17% to 7% in the last academic year.  As a result, current unverified 

attendance figures show a two percentage point increase when compared with the 

same period last year.  Despite this, the school’s overall annual attendance rate 

remains similar to that at the time of the core inspection.     

R4. Develop the provision for pupils’ independent learning skills, particularly in 

the Foundation Phase 

Leaders and staff have a common understanding of their expectations for 

independent learning for pupils of all ages and stages of development.  The school 

also has a suitable strategy in place to achieve these ambitions over time.  Classes 

are at various stages of implementation, but overall, provision for independent 

learning has improved considerably across the school. 

Most foundation phase staff have a sound understanding of the principles of the 

foundation phase curriculum.  They plan the learning environment carefully to ensure 

that pupils have plenty of opportunities to choose and take the lead in activities in 

areas of continuous provision.  Many pupils respond well to these opportunities and 

staff now intervene sensitively when necessary to build pupils’ confidence and self-

esteem over time.  Occasionally, however, staff do not assess accurately enough 

pupils’ current skills in specific areas and their readiness to work independently.  In 

these instances, pupils struggle to maintain focus because tasks do not match their 

stage of development or their levels of concentration and resilience closely enough. 

There has been a strong focus on developing pupils’ independent learning skills in 

key stage 2 over the past year.  The school takes good account of pupil voice in 

shaping the curriculum and pupils influence what and how they learn.  As a result, 

they feel valued and involved in decision-making.  All teachers plan stimulating 

opportunities for pupils to work independently or in small groups on topics of 

particular interest to them.  They are aware that many pupils still have gaps in their 

knowledge, understanding and skills that may prevent them from completing tasks 

without some help, so staff provide sensitive support when needed.  

R5. Improve the quality of teaching and teachers’ use of assessment to meet 

the needs of all pupils 

Since the core inspection, all staff have raised their expectations of the standards 

that pupils should achieve.  Teachers know pupils well and most plan activities 

carefully to match the ability of individuals and groups of pupils accurately.  This 

means that they challenge pupils of all abilities to achieve highly.  However, in a very 

few instances, teachers do not have realistic expectations of what pupils can 

achieve, particularly when working independently, and as a result, do not always plan 

suitable activities or experiences.  Most teachers share lesson objectives and 

success criteria appropriately with pupils and ensure that pupils know what they need 
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to do to succeed with their tasks.  Many adults question pupils skilfully to gauge their 

understanding and to help move their learning forward.   

 

Most teachers use assessment information well to plan pupils’ next steps in learning.  

For example, the school displays a set of writing milestones.  These are examples of 

writing at different levels that help pupils to track their own progress and to identify 

the next steps in their writing.  Older pupils in particular are beginning to use these 

milestones beneficially to help them improve their writing.  The school also has useful 

systems to enable teachers to assess and track pupils’ progress in reading and 

numeracy accurately.  Across the school, teachers recognise the importance of 

addressing gaps in pupils’ learning before introducing more complex concepts. 

Most teachers usually provide pupils with useful feedback to help them know what 

they have done well and how they could improve their work.  However, they do not 

always address important errors in pupils’ work well enough, or ensure that pupils 

can read, understand and respond to their written comments.  

R6. Ensure that the processes for self-evaluation and improvement planning 

focus robustly on improving pupil outcomes 

The senior leadership team, staff and governors have worked together closely to 

address the recommendations from the core inspection report.  Leaders focus 

carefully on tracking and evaluating pupils’ progress from their starting points.  All 

staff now have a clearer understanding of their role in self-evaluation and 

improvement planning and the importance of focusing on the impact of changes on 

pupils.  All teachers are involved in monitoring and scrutinising pupils’ books and they 

are beginning to identify future priorities for the school.    

Appropriate timetables for monitoring and reporting regularly on progress are in 

place.  The headteacher has prioritised her time more appropriately to ensure she 

can be in classrooms focusing on improving teaching and learning.  This has enabled 

her to support teachers’ professional learning by identifying strengths and 

weaknesses, and addressing their misunderstandings, for example, in relation to the 

school’s approach to developing pupils’ independent learning skills.  This has 

benefited teachers and is beginning to have a positive impact on the standards of 

pupils. 

The chair of governors and governing body’s curriculum committee provide the 

school with strong support and helpful challenge in relation to self-evaluation and 

school improvement.  Their role in monitoring progress first-hand through activities 

such as learning walks and scrutiny of pupils’ work has grown since the core 

inspection.  This has enabled them to gain a better appreciation of the impact of 

improvements made on the achievement of pupils. 
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