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Everyone	is	Included	

		

Building	Positive	Relationships	at	Ysgol	Bryn	Teg	and	Speech	and	Language	Unit	

1.Vision 

At Ysgol Bryn Teg, which also has a speech and language unit (Canolfan yr Ynys) we work 
as a community to create an ethos where everyone feels they are included, they belong and 
are cared for. Our mission is to reach for the stars. We want to ensure that all our children 
and their families have the same experiences and we will work in partnership to remove any 
barriers to that. We want our children to become responsible and successful citizens of 
21st Century Wales with a love of learning and the confidence to change their world. 

 

1.1 Principles 

Good relationships and excellent behaviour is an essential condition for effective teaching 
and learning to take place.  At Ysgol Bryn Teg, we believe that pupils and staff have the right 
to work in an environment that is safe, friendly, peaceful and fair. Good behaviour must be 
carefully developed and supported. When a large group of children and adults work together 
in one building it is realistic to think that there may be difficulties with relationships from time 
to time. Children work well when there is a recognised framework where they know that there 
are limits to what is acceptable within that framework.  High self-esteem promotes good 
behaviour, effective learning and positive relationships. The best results, in terms of 
promoting good behaviour arise from emphasising potential, rewarding success and giving 
praise for effort and achievement, rather than focusing on shortcomings and failure. Through 
the example of the adults who care for them at school, through well planned and stimulating 
learning opportunities, we believe that children will accept learning challenges and develop 
self-discipline. It is the responsibility of parents to share with the school in helping their 
children to behave well. We aim to create a family learning environment where everyone 
shows the care and kindness towards each other. Each individual is asked to treat others as 
they wish to be treated. 

 

We believe good relationships and excellent behaviour means that everyone in school is - 

• careful and kind 
• polite and friendly 
• helpful to each other 
• quiet and hardworking 
• respectful and tolerant. 
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1.2 Values  

Respect 

Wellbeing 

Independence 

These core values are underpinned with further values of trust, honesty, self-discipline, 
perseverance, team spirit, excellent effort, positive attitude, kindness, and happiness. 

2. The aims of our positive behaviour programme 

• Ysgol Bryn Teg is a safe environment where all can teach and learn in a happy 
atmosphere and create a positive and stimulating learning environment, having high 
expectations of children’s’ work 

• All who are involved with our school show respect and consideration for others and to 
encourage our children to co-operate with one another and with adults in the school 

• The school property and the property of those within school is looked after. 
• Everyone in Ysgol Bryn Teg takes responsibility for making our school a happy place in 

which to work. 
• If pupils, staff and parents feel proud of Ysgol Bryn Teg then we are well on the way to 

raising the self-esteem of all involved. 
• Restorative practice principles and values are used across the school, to support, 

develop, and promote the strong sense of positive ‘can do’ attitudes and culture.   
• We aim to nurture and develop your skills and talents and will encourage you to share 

these with others. We will celebrate your success, praise your effort and recognise your 
achievements. 

• We will work together to provide you with interesting learning experiences which support 
and challenge you, inspire and excite you and which involve lots of fun, laughter and 
creativity. 

• For our families and partners: We will work in partnership with our families and other 
agencies to enable everyone to play an active role making our school the best it can be. 

• We will promote lifelong learning for our children, staff and families. We will provide our 
staff with meaningful opportunities to develop their skills and abilities to support focus 
on improvement. 

 
2.1 How will we achieve our Aims? 

Pupils, parents, teachers and support staff all take collective responsibility for the promoting of 
positive behaviour in Ysgol Bryn Teg. 

We will actively promote inclusion and nurturing approaches through:  

 At Ysgol Bryn Teg we are committed to promoting an ethos which promotes relationships built 
on mutual trust and respect and creates an engaging and empowering climate for learning.   All 
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members of the school community ensure our values are high profile through their day to day 
conduct. 

Relationships are central to positive behaviour.  Across the school community relationships are 
positive and supportive and there is a strong sense of community, shared values and high 
expectations. All staff understand and accept that the responsibility for promoting and 
developing positive relationships with children lies with them. 

All members of staff model high standards of behaviour.  Through our conduct we demonstrate 
how we establish and maintain positive relationships and deal with challenging situations when 
they arise.  All staff within our school have undertaken nurture and inclusion training in house. 
These are applied in our school. We have worked in partnership with third sector agencies 
such as Child commissioner of Wales, and educational psychology services to ensure our 
school staff have had high quality professional learning in attachment and trauma theory and 
how this impacts on our children’s ability and readiness to learn. 

  
We understand that relationships are key. Our nurturing and inclusive approach is our driver for how 
we support our children. 
 

3. Building Positive Relationships 
 

3.1 With pupils 

Staff skills in managing behaviour in the class depend upon the quality of their relationship 
with the children. Over time, teachers and staff must build up trust and empathy with the 
children as this establishes the basis for all tasks involving future behaviour management and 
therefore learning.   

Staff will promote and develop positive and respectful adult-child relationships by: 

• Being a positive role model for the children 
• Creating a caring, supportive and fair environment where every child feels accepted, 

that he or she belongs, and can be relaxed 
• Recognising every child’s strengths and ensuring that every child feels he or she has 

the ability to learn 
• By understanding the child as a learner and setting achievable work, suitably 

differentiated for pupils of different abilities 
• Acknowledging, reinforcing and sharing all successes, however small, in a positive 

manner 
• Involving pupils in decisions around learning and the management of behaviour in the 

class 
• Taking time to speak to every child individually to find out their interests, talents, goals, 

likes and dislikes 
• Discussing rules and consequences so that all pupils are always clear as to what is 

expected of them 
• Demonstrating compassion when dealing with unwanted behaviour.  Never 

embarrassing or ridiculing children when reprimanding them.   
• Interacting positively with the children at playtime rather than merely supervising or 

troubleshooting.  (E.g. joining in a game or having a chat, modelling good play skills 
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with them, noticing which children are being left out and setting up games with them to 
draw other pupils in, seeing potential problems before they arise and addressing them) 

• Ensuring that pupils are immersed in an environment rich in supportive kindness, 
calmness, positivity and fun. 

 

3.2 With parents, carers and families 

Parents are usually the child’s first and most influential teachers.  Therefore, building good 
relationships with parents, carers and the wider extended family is extremely powerful in 
helping to build a child’s success both in school and at home.  The involvement of parents or 
carers in their children’s learning leads to greater problem-solving skills, greater enjoyment of 
school, better attendance, fewer behavioural problems and greater social and emotional 
development.   

The school will promote parental/carer involvement by: 

• Ensuring effective home-school communication through newsletters, termly curriculum 
letters, parent’s evenings, text messaging, the school Website with live school 
calendar, message boards and other means available.  The most effective form of 
communication is face to face contact with staff.    It may not always be possible to 
speak to the class teacher at the start of the day as they prepare the first session, but 
other school staff, e.g. the headteacher or classroom assistant will often be on hand to 
discuss any concerns.   Teachers will generally be more available at the end of the 
school day to meet with parents and carers, who are invited to call in for an informal 
chat as and when it may be needed. 

• Sharing our learning assemblies. These take place annually and give parents and 
carers a chance to celebrate pupil learning through the year 

• Watch me learning events. Some classes at different times of the year will invite 
parents in to watch learning ‘in action’. 

• Special events. E.g. sports day, concerts, fetes 
• In-school Parent Learning groups 
• Using questionnaires to gain important feedback 
• Information sharing sessions. This may involve demonstration lessons, presentations 

and so forth around new teaching initiatives, residentials, transition to secondary 
schools and so forth 

• Involving parents fully in their child’s education in relation to additional learning needs 
and behaviour, through regular meetings and joint action planning, with school and 
local authority support staff. 

• Creating and supporting appropriate links with school support services 
 
   
3.3 Roles and Responsibilities 
  
The Role of the Senior Leadership Team 
  
Overall responsibility for maintaining positive discipline throughout the school lies with the Head 
Teacher and Senior Leadership Team. This includes: 
  

• Support an ethos where children feel safe, secure and cared for where positive 
relationships are seen as fundamental; 

• Promoting and upholding the Relationships Policy; 
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• Establishing a culture of positive reward and monitoring the consistent application  
this policy; 

• Engage with partners such as Educational Psychologists, third sector specialists in 
areas such as attachment and trauma informed approaches , approaches to play and 
nurture to provide high quality knowledge for all staff and suitable interventions for 
children who have been identified as requiring additional support in the developing and 
maintenance  of positive relationships; 

• Celebrating consistently positive behaviour amongst all children and instilling a sense 
of pride in those children for demonstrating positive relationships; 

• Supporting staff at all levels in managing distressed behaviour through the 
communication of clear policy and procedures, monitoring incidences of behaviour 
and supporting children, staff and families in resolving regular reoccurrences of these 
behaviours 

• Embedding the 6 nurture principles across all aspects of school life; 
• Discussing children who display continuing distressed behaviours through multi- 

agency meetings, in addition to feeding into of 1 PP and 1 PP+ through class teacher 
• Managing the induction of new staff to ensure they understand this policy and 

      receive the appropriate support to ensure that it is fully implemented. 
  
The Role of the Class Teacher 
  
Relationships and communication between all adults and children should show 
respect, cooperation, tolerance, encouragement and praise. They should reflect the 
underlying principles of nurture and restorative practice. Each teacher has 
responsibility for the maintenance of discipline within their own class. They will: 

• Work to promote and uphold the Relationships Policy; 
• Create safe, secure, flexible and caring environments based on the 6 nurture 

principles. 
• Model positive interactions and healthy relationships; 
• Have high expectations of all children; 
• Follow restorative approaches to ensure a consistent and fair approach (for some 

children this will be through dialogue rather than reflection sheets); 
• Provide a rich, stimulating, varied and challenging curriculum which fosters high levels 

of pupil engagement, opportunities for speaking and listening and practical 
demonstrations of learning; 

• Updating of 1PP and 1PP+	
• Ensure that there is a high level of collaboration and reflection in classroom practice 

which fosters the development of young people who are mutually supportive, 
empathetic, encouraging, challenging and tolerant; 

• Encourage, praise and listen to children; 
• Contribute to a chronology document if required e.g. ABC behaviour record; which can 

help in the development of a behaviour support plan.  
• Keep a written record of all incidents of a serious nature and ensure that the SLT is 

informed of any such incidents within that same day. 
  
  

The Role of Family Inclusion officer and admin, premises, and any other staff (including 
visitors and volunteers.  

  
•          Promote and uphold the Relationships Policy; 
•          Have high expectations of all children; 
•          Encourage, praise and listen to children; 
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•          Follow restorative procedures to ensure a consistent and fair approach; 
•          Consider the 6 nurture principles; 
•          Evaluate the factors which can contribute to negative behaviours and seek to 
provide high levels of engagement, opportunities for speaking and listening and 
practical demonstration of learning; 
•          Seek the advice of the Class Teacher should the situation not be resolved. 
•          Contribute to a chronology document if required; 
•          Ensure that the SLT is informed of any such incidents within that same day. 
  
The Role of Parent/Carer 
  
•          To promote and uphold the Relationships Policy; 
•          To respect the disciplinary authority and professionalism of staff; 
•          To ensure school staff are aware of any additional needs or personal 
circumstances  which may result in their child displaying behaviours which are not 
typical of them; 
•          To attend meetings with the Head Teacher or other staff to discuss their child’s 
behaviour; 
•          To address issues to the Class Teacher in the appropriate manner; 
             Parents/carers are expected to discuss all concerns regarding their 
child/children with a member of staff and trust that the matter will be investigated, 
addressed and appropriate action taken. Parents/carers should not approach other 
children or adults. 

• To work with the school to support their child’s positive behaviour. 
 
The role of the pupil 

• To come into school and give their best efforts. 
• To reach for the stars and display all the values needed to maximise their potential. 
• To have fun, listen and be kind to everyone.  

 
 4.  Preventing Behaviour Problems – Being Proactive 

4.1 Good teaching 

The management of behaviour will have a significant impact upon the teaching and learning 
which takes place in the classroom.  However, the converse is more important still – The 
quality of teaching has a significant impact upon the quality of behaviour in the class.  Two 
aspects of classroom teaching which can affect behaviour more significantly are – engaging 
pupils and differentiating work appropriately.   

4.2 Engaging pupils 

We aim to start each lesson in an active, engaging manner.  This means that pupils will not 
be sitting on the carpet listening for a long time where problems can sometimes begin.  By 
starting our lessons in this way, children quickly forget playground or other issues they have 
brought into the class, and engage their minds in learning from the off.  All lessons should 
start with the teacher talking for no longer than 10 minutes and pupils actively engaged in 
within this time, and where possible, sooner.   

4.3 Differentiation 
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Differentiation, in all its forms, is a central feature of effective management of classroom 
behaviour.  Differentiation is the process whereby teachers attempt to help pupils of different 
abilities fulfil their achievement potential.   

In order to ensure all pupils are engaged in appropriately accessible and challenging work 
whenever possible, teachers will: 

• Plan work for children to be working at the right level in order to make optimum 
progress 

• Prepare resources for pupils to be working at an appropriate level to progress 
• Only differentiate by outcome where this is the most appropriate method of 

differentiation for the pupil to make optimum progress 
• Ensure pupils have access to visual or other support aids where necessary to allow 

them to access the learning with a minimum of support 
• Ensure that more able pupils complete different work to their peers 
• Ensure that pupils with additional learning needs are regularly given tasks they can 

complete without support 
 

We believe that good preparation and differentiation goes a long way towards addressing 
issues of frustration or boredom in the class, and therefore decreases the chances of 
disruptive behaviour taking place.   

4.4 Rules, routines and timetables 

All teachers will meet their pupils at the end of break time and ensure pupils re-enter the 
class in a calm manner before engaging in lessons. When pupils are kept in during break 
times, the class teacher must sign pupils into the nurture room (no more than 6 pupils in the 
nurture room at any break time) or provide an activity for pupils to complete in the class 
where pupils must be supervised by a teaching member of staff at all times. 

 

School Rules are few and have been drawn up by the children themselves.  They are: 

School Rules – Assembly time  

1. Be kind to others 
2. Sit sensibly, cross your legs and keep hands to yourself. 
3. Look and listen to the teacher who is taking the assembly.  Think about what they say. 
4. Only speak when asked by an adult, even when entering or leaving. 

 
School Rules – Play Yard 

1. Be kind to others 
2. Line up quietly and sensibly. 
3. Play safely and with kindness.  Share equipment and space. 
4. If you see someone on their own, ask them to join in. 

 
School Rules – Moving around the school 
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1. Be kind to others 
2. Walk and behave sensibly, no running. 
3. Wait and hold doors for staff and visitors to the school. 
4. Respect other people’s property. 

 
School Rules – Dining Hall 

1. Be kind to others  
2. Talk quietly 
3. Say please and thank you 
4. Use good table manners. 

 

School rules are based on the need for practices which ensure the safety of all.  The rules 
have been designed to be simple and to reinforce certain behaviours expected in different 
parts of the school or at different times of the day.  The core value of respect runs through all 
of these rules.  These rules are set out in the School Prospectus.   

Each year class teachers also establish class rules, which reflect the school rules.  The class 
rules are negotiated and agreed by the children and displayed in the classroom.   

Each week follows a set timetable and session routine which children in each year group 
quickly become familiar with.  Staff will give pupils plenty of notice if routines are to change, 
to ensure pupils can deal effectively with the change.  

4.5 Effective communication and modelling appropriate behaviour 

Many children will learn how to talk and communicate with people by watching the significant 
others in their lives, such as teachers and other school staff.   Staff will model good 
communication skills throughout the school day by: 

• Understanding that they are role models for good use of the English language.  Staff 
will speak clearly, modelling good intonation and pronunciation when around the 
school and the children, demonstrating high standards of oracy and encouraging good 
verbal behaviour in the pupils. 

• Using positively framed language to change pupil behaviour.  E.g. rarely drawing 
attention to things which are not right, instead using good examples of what is the 
desired behaviour to help others to change.   

• Modelling appropriate communication skills we would wish the children to display 
themselves, and not modelling inappropriate communication.  (e.g. Never shouting at 
children unless someone is placed at risk of immediate harm by not doing so) 

• Using positive non-verbal behaviour (smiling, thumbs-up, posture, stance etc.) 
• By not talking to other staff about children in front of the child, even if it is believed that 

the child might not be able to understand the conversation. 
• By teaching pupils directly how to communicate more appropriately, e.g. by role-

playing appropriate ways to deal with situations at a later date. 
• Using the Pie Corbett training of ‘Talk for Writing’ routinely, consistently and 

progressively across the school to ensure that all pupils receive the excellent 
opportunities to verbalise and use language to a high standard. The high quality work 
staff are implementing on this area, through oracy tasks, phonics training, RWi 
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programme, and short burst writing in particular, allow each pupil the opportunity to 
reach their full potential. 
 

4.6 Support Staff 

This group includes: 

HLTA’s, LSA’s,The School Administrator, Clerical Assistants, Learning Assistants,  
Caretaker, Catering and Cleaning Supervisors, Lunchroom and Playground Supervisors.   

• Support Staff maintain positive relationships with pupils and staff 
 

• Support Staff share in dealing with problems in a caring and sensitive manner. 
 

• Support Staff identify strongly with the school and are proud to be associated with it. 
 
4.7 Equality and Fairness 
At Ysgol Bryn Teg all pupils, parent and staff are treated equally, with respect and in a just and 
fair manner. The school promotes equality of opportunity and a sense of fairness is evident in 
the work of the school. Pupils and parents as well as staff are invited to take part in decision-
making, from policy decision to the pupil School Council.  

5. Behaviour Strategies at Bryn Teg 

Behaviour strategies at Bryn Teg follow the guidelines of ‘Restorative Practice’ and Nurture 
principles of inclusion.  

5.1 Classroom Strategies 

Individual 

While these are standard procedures for supporting children, each child is an individual and so each 
situation will be dealt with in a manner appropriate to the needs of the child and their family. 
 

‘Making the right choice’ 

Each class teacher operates a range of classroom strategies to de-escalate and distract 
pupils who are displaying challenging behaviour. Excellent relationships and positive 
behaviour is continually encouraged, in a number of ways.  

For example; 

• Proactive staff who are positive with the pupils in their work and social development. 
• A happy, and caring environment where staff engage with pupils as fully as possible in 

their learning.  
• All staff follow a ‘no shouting and no sarcasm’ rule.  
• Children are rewarded through an online system called ‘class Do-jo points’ whereby 

parents can also view and celebrate their child’s positive behaviours.  
 

 (Consequences are dependent on age of child and nature of incident). 
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Consequences are given with the aim of the minimum consequence for the maximum 
effectiveness. A range of consequences are given. Some of these include; 

• Detention- 2mins or greater with the teacher in class or Miss Rees in the Nurture room 
• Miss part of/ or whole play/lunch times 
• Reflection time (younger children) 

 

5.2 Encouraging and Celebrating Positive Behaviour 
  
We believe that children should be encouraged and rewarded for demonstrating our school values 
(the Golden Goals). We use the following positive rewards, amongst others: 
  

• Non-verbal rewards such as thumbs up or a smile; 
• Praise; 
• Showing work to another teacher or the Head Teacher; 
• Stickers; 
• Certificates; 
• Letters home to parents; 
• Celebrating achievement on Twitter or the website; 
• Displaying work; 
• Awards throughout the year at assemblies; 
• Achievement Assemblies 
• Dojo points; 
• House points; 
• Golden Celebration; 
• Golden Goals; 
• Prize Giving 

 

5.3 Whole Class Rewards  

100 points reward for good behaviour. 

Points can be awarded by any member of staff for 

• Good behaviour in class. 
• For following school rules. 
• For being kind to others and treating them with respect. 
• For over and above efforts with showing school values and/or work. 

 
 

Once a class has reached 100 points they can have a whole class reward:- class party, 
school visit, climbing wall, etc. 

The pupils and class teacher decide on their reward.  

Pupils are also rewarded with individual gems in the jar, which are rewarded for positive 
work/values shown. Pupils bring these to the celebration assembly on a Friday whereby each 
class adds their weekly contribution to filling up the school jar. Once filled, the pupils help in 
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deciding what they would like as the whole school reward. This could include, for example, 
golden time, additional games time, bouncy castle etc. 

5.4 Celebration Assembly  

Every Friday one child in each class is chosen for ‘Pupil of The Week’, ‘Da iawn’, and ‘Seren 
Yr Wythnos’ certificate/award. These are given by staff for pupils that have shown excellent 
behaviour during the last week. They are awarded their certificate during Friday morning 
assembly. The ‘Pupil of the Week’ is rewarded by also being able to choose one friend at 
Friday lunchtime to sit at the ‘top table’ to eat their lunch. The top table is very special as the 
pupils are provided with squash, and table decorations, and served by the kitchen staff.  

5.5 Playground Golden Ticket 

All members of staff on playground can give out ‘Golden Tickets’ to children who 
demonstrate good behaviour and adhere to yard rules. Children can then take the tickets and 
put them into the golden box. During our Celebration Assembly on Friday a name is drawn 
out of the box and that pupil can choose their reward from a selection provided. 

5.6 Star Pupil of the Month 

Two pupils are chosen every month, one from Early Years/KS1 and one from KS2 for this 
award. This is given in recognition of good behaviour, good work, kindness and trying their 
best. This award is given in the memory of Alice James one of our pupils who showed great 
courage and determination. 

5.7 Restorative Practice 

Nearly all staff attended an Inset training day – 1st September, 2015, on dealing with 
situations in a restorative manner. Where pupils have a disagreement or need to discuss 
issues, pupils are asked to discuss the issues, and four key questions are included (along 
with others if needed); 

1. What happened? 
2. What were you feeling at the time? 
3. What do you think needs to happen next? 
4. What could we do differently next time? 

 

During the ‘restorative chat’ the pupil displaying the challenging behaviour, and the pupil who 
may have been harmed, are both given the opportunity to discuss the issue in a calm, and 
mature way. The member of staff dealing with the issue does so in a calm, and restorative 
manner.  

If they feel that the pupil displaying the challenging behaviour is not ready to talk, then a 
period of calming down time is given to the pupil. Again, the principle behind this approach is 
to allow the pupil to self-regulate their own emotions and behaviour, and to build resilience, 
tolerance, and patience in dealing more effectively with their behaviours in future.  

The more serious behavioural incidents are recorded on a restorative record, kept in the 
SEAL – K.S.2 room. Pupils are asked to join a member of staff through the restorative chat, 
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outlined above. The staff member writes down the main points of the incident, and the pupils 
agree on the outcome. It is then the staff member, who decides from what they have heard, 
what is a fair and appropriate consequence. Consequences are given with the aim of the 
minimum consequence for the maximum effectiveness. Pupils are asked to write their 
names, along with the member of staff who has helped deal with the problem, so that, if 
needed, the SMT (and if needed- the Headteacher) can be informed. If needed, parents are 
informed of the issue, and again, if needed, invited in to discuss issue/outcome, and ways of 
support (if required).   

  
5.8 Meeting Learning Needs through Staged Intervention 
  

Our school ensures that all children and young people, including those who come from 
vulnerable families and require significant input from partner agencies, will become successful 
learners, confident individuals, responsible citizens and effective contributors. 

We believe that early intervention and a co-ordinated approach by education, social services 
and health services are essential in enabling the most vulnerable children, young people and 
their families more choices and chances to achieve. 

We ensure that children and young people receive support at levels required to meet their 
additional support needs by using Carmarthenshire’s Staged Intervention Model.  

Stages 1 and 2 

Learning needs are met within the class through sensitive planning as part of the Forward 
Plan.  Learners may have a Positive Behaviour Plan and/or a Risk Assessment.  This will 
include an outline of clear strategies, methodologies and approaches to meet individual 
needs.  These are stored in the shared staff area: 

Additional Support Needs – Class Folders – Behaviour Plans and Risk Assessments All 
Classes. 

It is the responsibility of all staff and visiting staff to familiarise themselves with the information 
and strategies outlined in these plans. 

The ALN coordinator (ALNCo) attends termly ALNCo Forum meetings and ALNCo cluster 
meetings to gather advice from Educational Psychology and Inclusion services and to share 
best practice with other schools in the learning community. 

Stage 3 

Support and/or involvement in assessment and planning from other educational services, for 
example, Educational Psychology or Behaviour Support (BSCT) Service.  Teachers, Support 
from professionals working through a multi disciplinary approach, and their families contribute 
to the positive behaviour plan targets.   

Other professionals, external to education, may be asked to assess and give advice for 
example from social work or health. 
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Stage 4 

A multi-agency approach is taken to plan for children and young people who are vulnerable. 
This will take the form of an Positive behaviour Plan. The need for a Co-ordinated Support Plan 
is formally and regularly considered. Learners at Stage 4 may have on-going involvement and 
therapeutic support from social work and/or support from NHS health care professionals such 
as CAMHS (Child and Adolescent Mental Health Services) 

6. Decreasing Inappropriate Behaviour 

• The following de-escalation strategies are to be used by all staff when encountering a 
challenging situation 
i) Ignoring 
ii) Distracting 
iii) Reminders 
iv) Choices 

 

Staff need to remain mindful of not reinforcing negative behaviour in their response to an 
incident, by allowing the pupil to feel that the behaviour has led to something rewarding, 
however small. Staff are also needing to remember to stay calm during the repairing stage of 
resolving any conflicts or disagreements. We aim to treat pupils with respect we would wish 
our children treated, and allow them to learn from the incident. As a staff, we aim to work as a 
team and understand that sometimes a change of face is necessary to deal with a particular 
situation. This can be offered from a member of staff who is observing a difficult situation, or 
asked for if the member of staff involved is finding it particularly challenging. Throughout the 
time in school, we expect all staff to play an active part in resolving challenging situations, 
and understand that some staff will need greater support to provide the knowledge, skills, 
and confidence to deal with a rich variety of situations.  

 

7. Consequences 
  
The UNCRC states that “Discipline in schools should respect children’s human 
dignity” (Article 28). 
  
In order to protect the rights of our children, we believe it is important to build clear 
consequences for negative behaviours into this policy. Consequences should be linked to the 
inappropriate behaviour and should help the child to reflect on why their behaviour was 
unacceptable. A restorative conversation will form part of each incident. 
If a child is displaying behaviour which is not respecting the rights of others, a series of 
procedures will be followed: 
  
The following steps should be taken in this order: 

I. Minimal verbal reprimand by class teacher and/or Head Teacher, Deputy Head 
Teacher, Senior Teacher.  It is important that children to not receive extensive 
adult attention for undesirable behaviour, as this can be very rewarding for 
many children, particularly if dealt with in front of a captive audience.  A child 
told off by a dinner supervisor, then by a class teacher in front of the class, then by 
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the Headteacher, then by parents will have received a great deal of time, attention 
and energy for their actions.  For many children who crave attention, the behaviour 
is likely to be repeated as a result. 
 

II. Restorative practice will be used if required. This approach can be used flexibly. 
We trust staff judgement in knowing how to deal with the situation that arises. Any 
small incidents of relationship difficulties are resolved through discussion/s 
between pupil/s. If the incidents are repetitive in terms of similar behaviours seen, 
and/or same pupil/s involved, then a more formal approach is used. This involves 
the member of staff involved carrying out a restorative practice meeting, whereby 
the meeting is recorded on paper. This is helpful to identify and learn patterns of 
behaviours, incidents, timings etc. Appropriate changes, and proactiveness at a 
leadership level is then completed to improve the situation and foster even better 
relationships.  

 
III. We ask that any minor incidents, usually within our behaviour chart of 1-3 are 

dealt with by all staff, teachers and LSAs. Where appropriate, line managers are 
informed. This is important in order that class teachers for example can have 
conversations with parents or carers, either via telephone, or on hand over at the 
end of the school day. We aim to resolve any incidents as quickly as possible, 
and allow the child to learn from the situation in order to prevent repeat 
behaviours.  

IV. More serious incidents, at level 4 of the behaviour chart, involve members of the 
Senior Leadership Team. If a pupil in Year 1 is needing to receive restorative 
practice, for example, for a serious behaviour action, such as hitting another pupil. 
The class teacher would be asked to complete the restorative practice involving 
all pupils involved, before sharing the information with the Phase lead. The phase 
lead would then make a decision on next steps. This may well involve liaising with 
the deputy headteacher as to appropriate action required. Again, we aim to deal 
with any consequence required, as appropriately and sensitively as possible. We 
aim to take into account the neds of all pupils involved, educating them 
throughout the process so that they can learn from the sometimes difficult 
situation. By addressing poor choices at in this supportive, nurturing and inclusive 
way we have seen a huge reduction in more serious poor behaviour choices, and 
a significant drop in the number of temporary exclusions, and a reduction in the 
involvement of police.  

V. Where there a very serious behaviour outbursts, and the deputy or headteacher 
has been informed of the incident, a full restorative practice will be asked to be 
completed. This may be by the member of staff, with support from line 
management if required. Consequences on this can involve, some or many of the 
ones listed below.   
 

7.1 Additional Consequences 

• Conversation with teacher and/or PT, DHT or HT. 
• Temporarily moving pupil from group within classroom 
• ‘reflection time’ 
• Restorative practice, and/or measures such as writing a letter of apology 
• Exclusion from the playground for a period of time 
• Loss of privileges e.g. access to football pitch, attendance at a club/activity 
• Daily/weekly reports to parent/carer 
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• Target sheet  
• Loss of privilege (eg, missing some or all of break time) and/or loss of some or all of 

Golden Time.  A child should only be excluded from games or swimming lessons if it is 
felt that their conduct would be a danger to themselves or others in these situations. 

• The issuing of a warning by the Head Teacher or Deputy Head Teacher that the 
child’s parents will be consulted if the unacceptable behaviour persists.   

 
7.2 Serious Breaches of Discipline 
  

• Serious breaches of discipline include (but are not limited to): 
• Physical violence 
• Bullying (please see Anti-bullying policy) 
• Consistent refusal to comply with requests of staff 
• Theft 
• Vandalism/destruction of property  
• Following above an agreed strategy between the parents and school needs to be 

established.  If the behaviour becomes persistent we need to start taking ABC data to 
examine any developing patterns.  This would also allow us to establish the probable 
functions of the behaviour and to help us to put plans in place to allow the pupil to 
have their needs met in more appropriate ways.  We also need to be clear at this point 
that we are teaching the correct behaviour to the pupil. 

 
  

In cases where a serious breach of discipline has occurred, the following procedures will be 
undertaken. 

  
• A full investigation will be carried out. 
• Parents/carers will be contacted and, where appropriate, a meeting arranged 
• Details of the incident will be recorded in the appropriate manner and 

support/restorative measures put in place where necessary  
• Outside agencies such as the Behaviour Support Service, Educational Psychology 

Service or Health Service will be involved. 
• Appropriate consequences discussed and carried out 
  
• Consequences may include: 
• Internal exclusion (child withdrawn from class for a period of time) 
• Extended period of exclusion from playground 
• External exclusion (temporary exclusion from school) 
• Police involvement 
• Permanent exclusion 

 

VI. Exclusion on either a short or long term basis will be considered in extreme 
circumstances and according to procedures laid down by the local authority.  
 

8. Additional behavioural needs 

 
8.1 Behaviour plans 
Children who present with a pattern of behaviour issues may have a behaviour plan in place 
in order to support staff in dealing with specific situations.  Plans are then renewed 
periodically. 
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9.1 Support Systems and Programmes  
Class Charter 
Each class begins a new session by creating a Class Charter, which is based on the UNCRC 
and the Golden Goals. The Class Charter is at the heart of creating responsible citizens and 
should be referred to frequently throughout the year. Each class should display their class 
charter and Golden Goals which should be signed by everyone in the class. 
 
9.2 Positive Play and Lego Therapy 
The school run a Positive play programme and Lego Therapy, which incorporates aspects of 
other training and therapies.  Positive play and Lego Therapy can support pupils with 
behavioural challenges, in addition to a range of other emotional and wellbeing needs.  
 
9.3 Talkabout 
A number of support staff are trained to lead Talkabout sessions.  These sessions are aimed 
at developing social communication skills, which can support pupils with behavioural 
challenges to converse appropriately with other people.  
 
9.3 ELSA 
We currently have two Emotional Literacy Support Assistants trained within the school that 
offer individual and small group support to pupils requiring additional support.  
 
9.4 Nurture 
We currently have two nurture provisions. One aimed at supporting Foundation Phase pupils. 
The other aimed at supporting pupils in Key Stage 2. Both provisions are needs lead. That is, 
pupils are identified through the additional learning needs register and Boxall assessments 
undertaken to see if additional support is required. Where this is judged to be the case, our 
ALNCo follows a process that offers parents the opportunity to become involved. A meeting 
is arranged that informs the parent/carer of the provision and how it could positively impact 
on their child. If in agreement, the parent is asked to provide written consent to the part time 
– afternoon provision.  
 
9.5 Local authority support 
The school is able to make use of the LEA behaviour support service.  The format of this 
service is currently under review and significant changes will be made to the service in 2016. 
 
10.  Managing serious behaviour issues 
All serious behaviour incidents are recorded and stored in the headteacher’s office.  A 
standard ‘reporting form’ is used to log details. 
 
10.1 Exclusions 
The school follows the local authority procedures for exclusions.  The local authority provides 
school with guidance when the school is considering making an exclusion, which the school 
follows precisely.  
 
11. When the procedures don’t work 

If the procedures appear to be failing to help a child control his or her behaviour, a meeting is 
called.  This involves the class teacher, Headteacher, child and parents.  It may also involve 
others such as the Additional Learning Needs Co-ordinator, EWO or Educational 
Psychologist. 
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The aim of this meeting is to devise a plan of action to help the child improve his/her 
behaviour.  Behaviour targets will be set and a review date agreed. Any child returning to 
school following exclusion is helped to behave appropriately on their return through a ‘re-
integration meeting’ whereby the incident is discussed, and re-integration/ support 
strategies/ways forward are agreed. All relevant options will be looked at and discussed. 

11.1 Exclusion 

In rare cases it may be necessary to exclude a child for example if there has been a physical 
attack on another person.  This is only ever considered after all other avenues have been 
explored.  At all times, the LEA’s procedures are followed.  

11.2 Physical Restraint 

It is important to remember that any restraint should be in line with Carmarthenshire County 
Council’s guidelines. 

12. Monitoring and Evaluation 

This policy will be monitored by the Senior Leaders of the school.  Its success will be 
evaluated termly through evaluative meetings. 

13. Communication 

All staff, both permanent and temporary, including supply staff will receive a copy of the 
policy.  A policy booklet will be sent home to parents.  A summary will be published in the 
school prospectus. 

 13.1 Current response to Covid 19 situation 
School was closed from mid-March 2020 until 29th June 2020 in light of the Covid 19 crises. 
School leaders were tasked with the development of a needs lead curriculum. This involved 
extending the excellent relationships within the school, to work alongside other external 
leaders, displaying the same school values. That is, that every child is important.  
 
This needed to fit in with the Welsh Government ambition of the implementation of the new 
Welsh Curriculum from September 2021. As a result, Ysgol Bryn Teg leaders have worked 
diligently to prepare for a new challenge. With the positive mindset of making the best from 
any situation, a new programme of whole staff continuous professional development has 
begun. The aim of the training is to focus on each staff members unique professional 
development requirements. This has been centred around the reopening of the school, and 
having even better skillsets to deal with the challenges ahead. From improved ICT skills, how 
to deal with behavioural outbursts calmly, autism aware training, and many other elements, 
the team of over 30 staff have committed to over and above efforts. Much of the work 
produced, such as learning grids prepared for pupils each week, have been shared across 
the LA. 
 
The measures put in place and are wide ranging. These include; 

• Weekly staff meetings with SLT, Teacher and LSA meetings. 
• Support staff have aided class teachers with weekly planning to provide opportunities 

for pupils to learn remotely that meet the needs of all learners.  
• Teachers have made fortnightly contact with every child. 
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• Family Liaison Officer has set up weekly video contact with every pupil and family 
requiring additional support. 

• Additional school support has been extended to local companies, such as the food 
bank. 

• Governing body involvement in thanking staff for their tremendous efforts. 
• Keeping communication clear, and supportive at all levels. 

 
13.3Supporting those who are returning to school 
The school was identified as undertaking excellent work at many levels during this difficult 
crises. As a result documentation produced by the school, was shared with LA and Welsh 
Government as good practice. The school was then asked to become a pilot primary school for 
the Local Authority for the safe re-opening. This involved some of the following measures; 

• Working alongside key members of the local authority to lead new developments such 
as notional capacity for 2 metre social distancing. 

• Setting up of the school for the safe re-opening. Involvement of health and safety 
leaders, graphic designers of new signage, and LA tradesman for new items needing to 
be sourced that equips schools with new requirements, cleaning departments, catering 
services, and many others. 

• A vast amount of work internally and externally to the school to equip it with the 
necessary infrastructure.  

• Visits involving the director of education, Chief Executive of the local authority, and 
head of access to education to ensure they were satisfied that the schools could safely 
reopen if similar model was followed. 

• Union visits to proactively involve and work with them to address any issues or 
difficulties. 

• Production of media and marketing information such as school video on the new 
measures that was shared locally and across the authority. 

• School leaders producing purposeful information, such as return to school information 
booklet, challenges encountered, possible solutions for headteachers to consider, and 
risk assessments. All of which who shared across local authority. 

• Publication of local authority guidance where the school was involved.  
 
13.4 Plans once opened. 
We as a school, understand that many of our pupils and families will be affected directly from 
the ongoing crises. Some will have lost loved ones, and others will see that returning to school 
is a difficult and challenging decision, from a safety and anxiety perspective. Parents, and 
carers will be provided with all the information required to make an informed decision as to 
what they wish to do. The school will fully support all decisions parents make on the return of 
their child/children to Ysgol Bryn Teg. We realise that each situation is very different.  
 
In regards to the reopening of school, each child who returns in the summer term will receive; 

• The opportunity of at least two days to check in with their class teacher. The curriculum 
will involve time to discuss how the child nad their family is, how their learning has 
progressed, any support required.  

• All classes will have a large amount of focus on health and wellbeing. The curriculum is 
being re-designed to accommodate the increased health and wellbeing needs. The 
outdoor provision will offer a minimum of 50 % outdoor learning. Children will have the 
opportunity to work in their small bubbles and have fun whilst learning with their small 
group of peers. 

• From September onwards, the school hopes to receive a larger number of pupils, on a 
more regular basis. The curriculum will be shaped around the needs of the pupils that 
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result from this crises. Resources are ready to support all learners. The school has 
purchased large amounts of resources for use for pupils to use safely.  

• Published schemes for health and wellbeing have been utilised and adapted alongside 
innovative ideas from the leaders within school. Guidance from WG and LA have been 
used to prepare our school for a new set of exciting challenges. All this will be achieved 
in a measured and calm way, fostering a deepening appreciation of the excellent, 
special relationships that exist within our school at Ysgol Bryn Teg.  
 

13.5 
Rewards and Consequences chart 
 
 

Behaviours 	
*Good Manners 	

*Sharing 	
*Being polite 	

*Good listening 	
*Working hard 	
*Being honest 	
*Being gentle 	

Behaviours 	
*Not listening 	
*Shouting out 	

*Disturbing others 	
 	
 	

Behaviours 	
*Refusing to work 	
*Ignoring adults 	

*Leaving the 
classroom 	

*Bad language 	
 	

Behaviours 	
*Throwing objects 	

*Hurting self 	
*Swearing at people 	
*Damage to property 	
*Bullying (to include 

cyber) 	
*Shouting at staff 	

*Persistent refusals 	
*Minor physical 

violence 	
*Strops  

*Taking things off 
teachers 	

 	

Behaviours 	
*Physical violence 
(hitting, kicking, 

spitting, strangling) 	
*Persistent bullying 	

*Stealing 	
*Racist remarks 	
*Leaving school 

premises 	

 	
1 	
 	

 	
2 	

 	
3 	

 	
4 	

 	
5 	

Rewards 	
*Play times and lunch 

times 	
*Golden Time 	

* Green Dojo Points 	
*After school clubs 	

*Trips 	
*Gems 	

*Class rewards 	
*School rewards 	

*Parents informed 	
 	

Consequences 	
*Miss 5 minutes play 

time 	
 	

Consequences 	
*Red Dojo - Miss play 

time 	
 	

Consequences 	
 *Restorative 

Practice 	
*Parents informed 	

*Involve Teacher/SLT
 	
 	
 	

Consequences 	
*HT/SLT 

Involvement. 	
*Class/School 

Exclusion 	
*Restorative 

Conference (with 
parents) 	

*Police involvement 	
 	
 	

 
 
 
 
 
 
 
 
Review 
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This policy will be reviewed in June 2021. 
 


